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here does one start? Well, I guess the 4th of January is a logical point. Lockdown 3.0 was
announced with no notice, and the most extraordinary of school terms began with the vast
majority of children at home. The super-human effort by all of our staff, and indeed, our
parents, to deliver effective home learning for over two months without coming to school has
been phenomenal. Our school leaders and Central Team have benefited from the collective strength of being in
a Trust. The ICT Team and School Improvement Team have delivered thousands of laptops to homes to enable
young people to access live lessons, in all Secondary settings, and indeed many Primary settings. Our remote
learning leads in each school, a team convened at pace by Sam McMonagle, our School Improvement Leader, have
been brilliant in sharing best approaches to ensuring learning, beyond just engagement, by our pupils. This progress
made in remote learning by our eight schools is rightly celebrated in this edition of DesignEd, and we have learned
much as a group of schools which will be useful into the future. And yet, for me, it has always felt a strange thing to
be pleased with, as it simply isn’t right.
What is certainly to be celebrated is the return of pupils on March 8th, and our schools being restored to something
like normal. Several schools had 100% of pupils back and all attendance figures in the first week have been very
high across our Trust schools. Principals all report an excellent return. I walked the school with the Principal of one
of our Secondary schools on the first day of full return and it was a joy to see students fully engaged in learning, and
clearly delighted to be back. That is something to celebrate for sure! The ‘military’ operation of testing all of the
students, whose response was excellent, was in full flow and something to behold. This, unlike remote learning,
is something that whilst we have learned to do very well, will be an organisational exercise that will be redundant
going forward. That said, the team-work and expertise in logistics will be transferable to more satisfying projects
going forward. The sense of togetherness of leaders across our schools in learning how to deliver at pace in strange
times has been very real, and surveys of our leaders show recognition of the great benefit of being in a strong Trust
with high levels of expertise in all aspects of running schools.
So our children are back, and Spring is upon us, I feel a sense of optimism. This feeling was strengthened when I
attended our Saturday NQT Conference, where the language of hope and optimism was very real listening to our
newest colleagues. The future looks very bright for our schools, given the thoughtful engagement, and collective
tangible determination for social justice for our pupils from all present. I was delighted by collective affirmation
to ban the language of ‘catch up’. Rather, a language of accelerating progress and ensuring our rich curriculum
offer delivers what the young people need as they prepare for the next stage of their education. The language of
optimism we all need.
Let us hope that we are truly emerging from the pandemic. Our thoughts are with those in our communities who
have suffered. We must all remain very careful in our actions to protect each other, and let us hope that the summer
fulfils the general mood of optimism that seems to be around. There are no words to thank all members of our
community for their support over the last term in dealing with this crisis. Staff, governors, parents, pupils, all have been
tremendous. This edition of DesignEd provides a tiny snapshot of some of our collective efforts. Thank you.

Guy Shears
Executive Principal (CEO)
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Learning from a distance:
Designing Remote Learning Experiences
WRITTEN BY SAMANTHA MCMONAGLE
SCHOOL IMPROVEMENT LEADER

resilient and been prepared to reconceptualise what we
understand as good teaching and learning in order to adapt
to online classrooms.

In extraordinary times, and with Lockdown 3 announced on
the first day of Spring term, leaders and staff needed to adjust
and move quickly; from classroom teaching to remote learning
for the majority of students. A Remote Leaders Group was
set up and this key group of staff will remain in place so our
learning on remote working can be carried forwards, chaired
by the Trust Remote Learning Lead Niall Brennan (Arrow
Vale RSA Academy). We can use the experiences of the
last year to support classroom learning, interventions, small
group work and home learning. From the announcement
of Lockdown 3 we looked at the current context, what we
had learnt nationally and locally over the last 10 months and
what we now needed to do to ensure the very best for our
students.

Teaching and Learning Trust Policy and Remote Learning
Pedagogy:
The Trust Cycle for Teaching and Learning has been used
to deliver and design online lessons (Connect/Inform/
Explore/Apply). But we realised how elements needed to
be delivered differently to when we are teaching within a
classroom. Pedagogy to support high quality online/remote
learning has been a focus of Teaching Leaders network
meetings, in -school CPD across schools and for the Trust
Remote Learning Leaders Group and will continue to be so
with a focus on Blended Learning.

A collaborative effort ensured we knew which students
needed devices and endeavoured to access as many as we
could and get them out into our communities. From weekly
returns we knew students were accessing remote learning,
platforms and live lessons and we could monitor engagement,
attendance and submission of work. Those who needed
paper-based work received such support and over hundreds
of laptops were obtained and allocated- to families and
students in greatest need of support and for those students in
exam years as a priority. Our schools were also busy with key
worker children. Many lessons were simultaneously occurring
in the classroom and with those at home logging on! It has
been a huge learning curve for us all and a huge collective
effort again to learn from lockdown 1 and adapt practices. We
have adapted. Schools have had remote learning champions
leading remote briefings. We have a new language where
chat bars and break out rooms are understood by all. We
have all said salient things with our mics off! We have in short
been committed to being everyday teachers adapting skills
for online learning. We have learnt some hacks and had some
successes and failures and shared them through the remote
learning groups. Most importantly CRSAAT staff have been

The Remote Learning Leaders Group has worked with
Matthew Purslow and Matthew Setchell to create a CPD
area within the central website to support remote learning
pedagogy. ‘How To’Tutorials capture some of the best practice
and advice available on the platforms and functionality.
What makes good Remote Learning?
We knew we wanted the learning to be aligned to the
classroom and we didn’t change the Learning cycle or
planning model. The Connect and Engage activity has
been just as important but has been delivered differently,
as students entered live lessons, chat bar responses, short
quizzes etc were utilised.
The Inform stage has been of utmost importance in remote
learning as teacher expert input is so important; modelling/
talked over PowerPoints and high quality explanation has
been vital aspects of this stage.
Guided Exploration needed scaffolded practice and support
during remote learning. Break out rooms, time away from
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“We realised
over time that
good remote teaching
and learning shares
much with good
classroom
teaching and
learning.
Where it is
well planned,
enables
engagement
and
communication and is adapted to
pupils’ needs then, it is possible
to deliver learning well. Children
who have been engaged and
consistently completed work
and participated in lessons have
continued to make progress
and have come back ready to
continue with their learning so
they are moving on and not
catching up.”

screen and small group support were all aspects of designing
this stage of the learning model.
Apply: feedback, retrieval practice and assessment has had
heightened significance.
Finding ways to engage and communicate within remote
learning: oracy is a key driver within our Trust and this has
been undoubtedly harder in remote learning so modelling,
questioning, chat bar, break out rooms have all supported
ways to support this.
Our focus now is on:
How to harness the skills and pedagogy developed with
online learning to support home learning, interventions
and catch up. We don’t want to lose the learning we have
gained on devices, platforms and functionality. We also need
to ensure those who need devices keep hold of them to
support home learning. Assignments and feedback have also
been greatly supported through remote working.

David Dathan:
Trust Deputy
Principal at
Church Hill
Middle School

How to utilise TEAMs and Break out rooms for staff CPD
meetings which support workload and minimise travel when
not essential or necessary (which includes how CPD can be
recorded and shared)
“It has
been fascinating
for me to see how
practitioners have
adapted the model of the
learning cycle from
the classroom
to the remote
environment.

How to support Talk in Classrooms: as children return to the
classroom we focus on how to put key structures in place to
support children talking. We know talk has been a vacuum
for many and has been hard to replicate in online scenarios.
We also know talk supports learning and memory as well as
social skills (EEF Talk In the Classroom).

Early
monitoring,
and subsequent
discussions with
skilled teachers,
showed that practice had to be
adapted although the learning
cycle still worked as a structure.
The area of ‘Review and Preview’
needed much consideration and
staff used the full set of SeeSaw
tools, e.g. video modelling / audio
& written annotation over the top
of worked examples to support
these elements.”
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“The clearest learning
from
an
Abbeywood
point of view has been that
the relationships between staff
and pupils (the ‘rapport for learning’
that is built from the first morning in
September), remains a critical part
of the education of children,
even remotely. Staff have
worked hard to replicate,
as best they can, the links
between
themselves
and remote learners to
ensure that appropriate
pastoral and academic
support is given at the
right time and to the
right children.
Teams meetings for
interventions have been particularly useful to
both ensure continuity of provision, as well as the
smooth transition back into school this week.
Clearly the role of a user-friendly and adaptable
platform such as SeeSaw has positive implications
for use in the classroom beyond the period of
lockdown as well; the functionality for pupils with
additional needs and the potential for building new
assessment processes into learning sequences is
something that we will be looking at here.

Rachel Whiting:
Head of School
at Abbeywood
First School
“This year we
have had to develop
innovative ways to allow
students to access
complex ideas
independently
whilst still
giving them the
opportunity to
collaborate with
their classmates.
We have had
to give real
thought to how we frame tasks so
that students can access them from
home, sometimes without IT. We
have also had to think carefully about
the pedagogy of live lessons, so that
our key objectives of collaboration
and oracy have not become lost
during the lockdown. It has led to a
wonderful dialogue about Teaching
and Learning pedagogy and how we
engage students.

We will be building on the links created over
lockdown to improve the discussions around
learning and look to increase the use of SeeSaw for
homework going forwards.”
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“Remote Learning
was an overall positive
experience once it was up
and running and staff, pupils and
parents were clear of the processes
and protocols. It was a baptism of fire
getting there but we did! The
delivery of live learning was
not too dissimilar to the
experience of being in
the classroom in terms
David Dathan:
of lesson content and
Trust Deputy
implementing the
Principal at
learning cycle. There
Church Hill
were real positives Middle School
some pupils who might
be quiet in classrooms
shone with engagement
in remote learning in
Live Lessons and using
chat bar function to share ideas. It has made us
think about how we gather feedback and engage
pupils.
Using TEAMs to give feedback was really effective,
this was easy to do ‘in the moment’ on pupils’ live
documents as well as through chat and ‘hands up’.
It was also great in terms of pupils being able to
submit work and have it returned quickly. It was
easy to apply our feedback and marking policy to
remote learning. We focused our CPD around
getting staff up to speed quickly.
There are such a range of positives to hang on to
from remote learning and we shouldn’t drop the
ball, so much potential for homework, booster
sessions, interventions and to support absence.”

“The experience
of remote learning
has demonstrated the
resilience and commitment of
colleagues, our learners
and the whole
Trust community.
The flexibility
and willingness
to adapt and
react has been
tremendous to
see. The vehicle
of remote
learning has
at times empowered us to provide
opportunities which can, and
should be, explored in the legacy of
moving back into the post-lockdown
classroom. The engagement of our
learners; their approach to completing
assignments and responding to the
feedback which was provided was
fantastic. Above all, I found their
maturity was an absolute credit to
them, as was their empathy for each
other and their teachers. We were
learning together at all times!”
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LEARNING IN LOCKDOWN
WRITTEN BY SARAH CALLANAN, PRINCIPAL
ST STEPHEN’S CE RSA ACADEMY

St Stephen’s children may not have been in the same place since the start of 2021 but that has not stopped them from
producing some pretty amazing work, whether that be at school or at home. They have taken on the challenge of blended
learning with gusto and have shown their usual enthusiasm and great attitude towards their learning. They are an absolute
credit to both their parents and the staff here at school.
Back in time with the Romans.
This term year 3 have delved deep into what it was like to live in Roman Britain as a Roman soldier. While studying the
disciplined lifestyle of the Romans! The children learnt the Latin commands and designed and built Roman shields, helmets,
and engraved Roman Gladius’. With all that creativity, the children discovered how the Romans were able to put their
stamp on history and their everlasting impact on the UK today. They also created a Celtic village and studied the lives of
the native Britons before the Romans occupied. This enabled the children to compare the stark differences between the
Celts and Romans. Thus empowering the children to be able to visualise and appreciate the wealth of skills that the Romans
brought to Britain.
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Year 2 have enjoyed spending time gardening
in their outside area at school.
As part of a science investigation, they have
planted broad beans, cress seeds and freesias
whilst exploring the best conditions for them
to grow. We look forward to seeing the
results.
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A VALUES DRIVEN COMMUNITY WITH
CHURCH HILL MIDDLE AT ITS HEART
WRITTEN BY MATTHEW PURSLOW
CHURCH HILL MIDDLE SCHOOL

Alongside this, true community and compassion was once
again demonstrated in our annual whole-school ‘reverse
Advent Calendar’ appeal, where the school donated
more than 146kg of food to support families during the
pandemic.

Respect, also called esteem, is a positive feeling or action
shown towards someone or something considered important
or held in high esteem or regard. It conveys a sense of
admiration for good or valuable qualities. And it is also the
process of honouring someone by exhibiting care, concern, or
consideration for their needs or feelings.

The start of 2021 came with a range of challenges for us
as a school, and for our learners; their adaptation and
resilience were testament to the respect which they have
for each other, for their teachers and for their learning. The
third of our values allowed tutors and teachers to explore
a school value, which is an endemic part of our school
structure; that of respect. On February 12th, we held a
‘virtual’ Respect Day where teachers and pupils discussed
respect in a variety of contexts. Constructive and mutually
respectful discourse centred around respect for self, for
property, for friendships, for culture and for community.
The day culminated in our Respect Wall challenge, where
all members of the school were invited to share an image
of what respect means to them – this display now sits
proudly at the heart of our school and reflects our sense
of what it means to be a member of the Church Hill family.

As a school, we continue to reflect on our new values,
which were introduced at the start of this academic year.
At a time when the world and education are facing such
challenges, there can never have been a more appropriate
time to consolidate these values and to embed them
intrinsically at every level throughout the school and the
greater community.
Our vision is to weave a tapestry of values across our
school, ensuring that the pupils remain fundamentally at
the heart of all that we do; their involvement, participation
and engagement in these values is fundamental to their
success and we could not be prouder of their achievements
to date. From our charity event focused on supporting the
mental well-being of young people in October last year, to
their compassionate approach to recognising the armed
forces at Remembrance Day in November, to the truly
touching exchange between our school and local care
homes in the giving of the hand-made fabric flowers and
Christmas cards for residents.

In the words of Confucius, “Respect yourself and others
will respect you”. The work of our students and educators
throughout this challenging of years has truly reflected the
respect which threads itself through all our values. We
know that it is often said that respect is not always given
but it is earned, Church Hill continues to place itself at the
heart of a vibrant, respectful, and supportive community,
engaging in positive change and championing our school
mission that ‘Everything is Possible’ especially when
underpinned by values which are embedded at every level.
NB: Our work on our school values continues with
Integrity, Self-Belief, and Aspiration across the Spring and
Summer Terms.
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OUR SCHOOL DOG
‘DOUGIE’
WRITTEN BY JO LIGGITT
SUTTON PARK PRIMARY RSA ACADEMY
Since joining the team at Sutton Park early last year, Dougie has become a firm favourite amongst staff, pupils and parents.
His afternoon visits are enjoyed by everyone, particularly Mrs Morris our Business Manager who says, “Dougie is the
highlight of my week.” There is always an endless supply of treats awaiting him in Mrs Morris’s office!
Dougie is a twenty-month-old Cavapoo (Cavalier King Charles Spaniel and miniature Poodle cross breed) and his calm,
loving nature combined with his playful personality makes him the perfect addition to our team.
Dougie predominantly spends his time in the Nurture Group, however, during ‘lockdown’ has been a regular visitor to the
Language Unit and more recently has enjoyed spending time with the children in year 6. He brings a smile to the face of
everyone around school and enjoys the love and attention received by all. Dougie enjoys chasing a ball on the school field,
joining in with forest school activities, attempting obstacle courses laid out by the children and snuggling down to listen to
the children read.
The children all agree that Dougie makes them feel happy. His presence has had a positive effect on confidence and selfesteem, attitude, willingness to engage and behaviour. Recent quotes from some of our pupils include: “Dougie makes me
want to come to school.” “Dougie is so soft and fluffy, and I just love him.” “Dougie makes me smile.”
We have recently introduced ‘Paw Pals’, an initiative with other schools around the country to encourage the children to
write to other school dogs, on behalf of Dougie. The children have enjoyed writing letters and drawing pictures, sharing
Dougie’s news and letting his doggie friends know what he has been up to in school! Having Dougie in schools makes a
noticeable difference to the mental health and well-being of pupils and staff and he is a very welcomed new addition to
our school.
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Sutton Park’s values are central to the work that all the staff and children do each day. Alongside the KASE curriculum aims,
they provide a starting point for planning and mapping a curriculum which inspires and creates empathetic, thoughtful and
kind young people. Being able to see these values present in someone makes it more prevalent and relatable.
Captain Sir Tom Moore stood for so many values which we wish to instil in our pupils. He inspired a nation and lifted the
spirits of thousands with his kindness, determination and selflessness. His aim to walk 100 laps of his garden in time for his
100th birthday alongside raising money for NHS charities saw a huge amount of £32.79 million collected.
Following the news that Captain Sir Tom Moore had passed away, an opportunity arose to pay tribute to him and the
work he did for the NHS throughout the current pandemic. Taking inspiration from the laps he made around his garden, a
challenge was sent out to all of the children at Sutton Park, both in school and those working remotely. Over the course of
a week, the children were to choose and then participate in their own ‘Century Challenge’ as a way of paying their respects
and gratitude to such an influential figure. The activity could be anything as long as it was something active, in keeping with
Captain Tom’s fundraising.
Photographs and videos were sent in via the remote learning platform, SeeSaw, showcasing the individual challenges being
completed. Once entries were sent in, a whole school display of the challenges was put up in the school hall for all to see
and a photograph was also sent to all the families working from home. Being able to connect together as a school despite
being physically apart created a further sense of community which has been a vital part of our provision over the course
of the last few weeks.
“We did the challenge for Captain Tom because he raised £30 million for the NHS and he fought in the war for us, so
we wanted to show our respect for him.” Jess M. (Y4)
“Captain Tom did 100 laps in his garden to raise money for the NHS. I did 20 star jumps every day until I got to 100. I
think Captain Tom was a really kind person.” Grace L (Y2)
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Dance
A Rainbow
WRITTEN BY HAYLEY OAKLEY
SUTTON PARK PRIMARY RSA ACADEMY

As we welcome all the children back to Sutton Park RSA Academy, we will embark on a whole school dance project to
reconnect and build on a sense of belonging. Each class have been assigned a colour of the rainbow like our collaborative
design and technology project that took place in the Autumn Term.
The children will explore their colour and be encouraged to think about how it makes them feel and what the colour
represents. This will provide strong links to our PSHE curriculum, as it is an ideal opportunity for the children to reflect and
talk about their feelings and emotions.
From this, the children will generate movement patterns or gestures which will form a simple motif. Each motif will be
repeated in a variety of ways using a range of levels, direction, speed and grouping to create a dance phrase. We have
chosen to use the same instrumental music for every class so once complete each dance will be filmed, these will be added
together to create a whole school piece titled ‘Dance a Rainbow’.
Below are some pictures of children in Year 3 beginning to explore and think about dance movements and motifs for the
colour ‘green’.
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DANCE GENERATES HOPE
WRITTEN BY LORNA MIDDLETON
RSA ACADEMY TIPTON

Dance students from RSA Tipton have missed being in the studio, exploring their creativity in a practical way.
So whilst they wait until they can be back together safely, students have been exploring their ideas during
their online live lessons. The Dancers were given images and text as stimuli to explore and respond to, and
began to make connections between the feeling of hope and strength through support in much the same way
that they have felt during lockdown. They described their fellow dance students as a ‘family’ and have enjoyed
creating ideas in a theoretical way, ready for practical exploration in the studio. Here are some examples of
the ideas produced so far:

One day, the snow of your heart will melt,
making space for hope. Be patient.
Alexandra Vasiliu
Author of Blooming

The quote gives hope that one day all the negativity will finally melt and be replaced with love and happiness.
The short and simple ending “be patient” leaves the reader hopeful and reflective of the simple message.
Sometimes the simpler things are said, the more they stick with us. I believe the snow represents the hardships
we all have faced in our lives, especially now,  and how not to hold onto the negatives. The emphasis on the
longer line “the snow in your heart will melt” makes me think that it will be a journey that will take a while.
But the more open we are to positivity, the easier the journey gets.
Ellie Edge, Year 11
I interpret this quote as trying to promote hope. Once hope has been realised, everything negative will
eventually melt away because we can look forward to what is ahead. Alexandra Vasiliu, the Author of Blooming,
is known as the author of healing words, so this suggests that she writes a lot about healing and hope, but this
also implies that she writes a lot of these inspirational quotes to lift people’s spirits when they are struggling
with tough times.
As a dance response, I would use a narrative style, considering someone losing all their faith and hope. The
dancers around them will be friends and family trying to connect and support through the bad times. The
dancer that would represent the person distressed would be travelling at a low level to imply their feeling of
low self-worth and feeling like there is not a way out of these stressful times. The dancer representing the
friends and family would be travelling on a higher level and would always have their head up to imply that
they’re trying to show them that better times are ahead if you look up and feel part of a team.
Lucia-Mae Sheffield, Year 11
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Devices
Augmentation, the action or process of making or being greater in size or amount. I would use augmentation
throughout the whole dance to show the growth of ‘energy’ as the dance progresses. For example, the
repetition of a small motif through each dance, each dancer performs the movements bigger, more forceful
and stronger. I think for the full effect of the device it would need all five dancers, however this may not work
in practise if the dancers make it too big too quickly leaving no room to grow. I think this is something that
would have to be explored further in the studio. Inspiration for this movement is at the very beginning of
Dust, by Akram Khan, when the dancers are all in a line and perform this wave type motion with their arms,
which grows bigger and bigger. This technique is very intriguing and something I would like for us to explore
as I think it could generate some interesting material.
Cumulative Cannon, is when each dancer joins in with the lead dancer at various stages during the dancing
of a motif, and they all finish at the same time. I would use cumulative cannon to show the consumption
of the ‘energy’ over each dancer and to transition between solo and group choreography. To establish the
full effect, it would need all five dancers to execute this device and communicate its intentions. I have seen
cumulative canon used in a range of difference dances, including Khan’s Dust.
Question and answer, would be a device I explored between two dancers as a type of transitional
movement. It would be a way to pass the ‘energy’ from one dancer to another and could also be something
we explored as part of a workshop to help with improvisation skills. This something that would only require
two dancers, however it could also be explored as a whole group, possibly with one person performing and
the rest of the group responding. The inspiration for the use of this device is from a dance we explored in the
studio ourselves. I found when learning this dance this device created some strong choreography.
Leah Garrett, Year 13
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PLOT TWIST FOR WORLD BOOK DAY!
WRITTEN BY SIOBHAN GRETTON
ARROW VALE RSA ACADEMY

We knew that this year’s World Book Day at Arrow Vale
would be completely different. With students completing
work remotely from home, we knew we were going to
have a real challenge to help promote reading and inject
some fun, laughter, and creativity.

There were over 200+ submissions every day and after
much whittling down of the answers, there was only one
student across all the participants that managed to guess
all five Masked Readers correctly! Cailen, we congratulate
you on this huge achievement.

After much deliberation we settled on launching ‘RSA
Academy Arrow Vale’s Masked Reader’ for all staff and
students to participate in. Students were played audio clips
of staff members who had ‘masked’ their identities whilst
reading extracts from their own chosen books. Over the
week, students then had to listen to the voices and use
the clues presented to them to submit educated guesses.
Staff were also encouraged to submit their guesses and
there was a wonderful buzz of excitement throughout the
staff body of which Masked Reader could be which staff
member.

Mrs Noble (who was the Duck!) went on to say: “taking
part, it was fun, a bit of a laugh during lockdown which is what
we needed” and Ms Kkama (The Dragon!) added: “I was
absolutely delighted to be a part of this joyful World Book Day
celebration. It has been uplifting for both staff and students.
So many students have spoken to me about my entry and
choice of book, it has been a pleasure to engage in discussions
about reading during break and lunch duties in particular.
Thank you to Miss Gretton for organising and for spreading
the joy of reading.”

The Masked Reader Reveal was a great success, students
and staff alike were incredibly enthusiastic, involved and a
little dumb-founded by some of the staff reveals! There
had been a brilliant buzz leading up to the reveal on the
Friday and there was a great atmosphere around the
school when students were finally given the answers that
they’d been asking for all week.
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On top of this, staff, students, and parents/carers were
given the opportunity to send in a submission to our
‘Storybook Scene’ competition, where they were
encouraged to use materials around the house to create
a storybook scene. Please see attached the winning staff
submission from Miss K. Glover and the winning student
jam jar scene created by Fizz in Year 9! As you can see,
there is time, effort, creativity, and plenty of magic been
put into these wonderful entries. Congratulations both!

I’d like to say a huge thank you to all staff, students and
parents/carers who helped make this year’s World Book
Day one to remember.
We look forward to seeing what other wonderful reading
challenges we can launch over the year and look forward
to yet another exciting World Book Day in 2022!
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WE LOVE READING AT
OLDBURY PARK
WRITTEN BY LAURA JONES, ENGLISH LEAD
OLDBURY PARK RSA ACADEMY

On Thursday 4th March 2021, Oldbury Park also celebrated World Book Day. Learning from home did not
stop anyone from enjoying a day full of book and reading fun. Many of the children have enjoyed watching the
programme The Masked Singer and were therefore very excited to hear that their teachers were taking part
in their own version (with a World Book Day twist).
The children thoroughly enjoyed listening to the stories and trying to identify who they thought was behind
the mask. The children were asked to record their guesses on who each masked reader was.
“I can’t wait to see the next one, I know it’s going to be Miss Jones!” – Dale,Year 2
“I can’t believe the rabbit is reading Harry Potter – it’s my favourite story!” – Elliott,Year 2
The following day, there were cheers and groans throughout Oldbury Park and from many houses as the
children found out if their guesses were correct.

Maple bubble listening to ‘What Makes a Rainbow?’ in Forest School
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‘Create a Story in a Jar’ was another activity
enjoyed by those at home and within
Oldbury Park. The children were invited to
think about how their favourite storybook
could be represented in a jar. Using
decorations, adding toys, creating scenes
and even writing key phrases on the jars,
enabled the children to capture the essence
of one of their favourite stories. By sharing
photos of the finished jars on Seesaw and
Tapestry, other children (and staff) were
able to enjoy the creativity shown by their
classmates and work out which story was
being represented in each jar.

ERIN, YEAR 2 – ‘RAPUNZEL’

Across the year groups, the day was
celebrated through a range of other
activities including reading outside or in an
unusual place, bookmark making, acting out
stories and making their own comic strips.

AN ARRAY OF BEECH CLASS’ CREATIVE
BOOKMARKS.

"MY FAVOURITE BOOK IS RAPUNZEL. I’VE PUT
HER HAIR AT THE TOP OF THE JAR TO LOOK
LIKE SHES LOWERING THE HAIR DOWN."

SOPHIE, YEAR 6
‘DIARY OF A WIMPY KID’

GEORGINA, YEAR 1
“I READ STORIES ALL THE TIME SO THE
BOOKMARK WILL BE GOOD FOR ME.”
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BREAKFAST CLUB
WRITTEN BY SALLY EVA
IPSLEY RSA ACADEMY

Everyone here at Team Ipsley is over the moon as we have been awarded the title of Best Breakfast Club in the West
Midlands in a competition run by Kelloggs!
Kellogg’s panel of judges selected winners based on the inspiring individuals and activities that transform the mornings
of children across the UK and, with so many amazing stories submitted, the competition was tough. Team Ipsley’s
commitment to ensuring that children who need it have a great breakfast experience to start their day and continuing
this during the pandemic impressed the panel.
Pupils who attend breakfast club are treated to a very personalised experience, with the aim being to expose pupils to
a wide variety of foods and cooking experiences but also to check on their wellbeing and set them up for the day.
The breakfast club is run by two very dedicated members of staff, Andrew and Sue, who ensure the club feels warm,
welcoming and homely. Tablecloths, proper cutlery and music or the news for the day are ready for the pupils when
they arrive, as well as a cheerful welcome and chat. Hearty breakfasts of cereal, toast, hash browns, porridge, eggs or
beans on toast, pancakes and waffles (And bacon sandwiches as a treat!) are on offer, all made to each pupil’s exacting
specifications! Pupils are expected to help with preparing their breakfast, and of course, clearing up afterwards!
Pupils are encouraged try new foods from all over the world. Exciting and unusual fruits are used in smoothies and on
cereals and all are encouraged to make nutritious choices and to learn about the food they are eating and the equipment
they are using.
Each morning, pupils use the specially created space themed moon board to let Andrew and Sue know how they are
feeling about the day ahead. A pupil who was not feeling so great would put their astronaut in a rocket – hoping to
blast off to better things! An astronaut placed on the moon is feeling great! Pupils then work with Sue and Andrew over
breakfast to get them ready to make the best start they can for the day ahead.
Covid has not stopped breakfast club. Each morning, pupils are hand delivered ‘grab bags’ of food and drink. Andrew
often puts a little positive, personalised message inside the bag and pupils faces light up when they receive them!
One parent said that her shy, frightened and anxious child had made so many new friends and was much more positive
after a term of coming to our club.
We are so proud of our breakfast club and they totally deserve to have won this award!
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Let's go outside!
WRITTEN BY RACHEL WHITING, HEAD OF SCHOOL
ABBEYWOOD FIRST SCHOOL
The children in Year 3 who were in school over lockdown took some of their learning outside. Pine Class enjoyed
making dens using knots previously taught in Forest School sessions. The children decided on the structure and design,
building their designs.

Reception have been widening our knowledge of the world
around us, looking closely at Africa. We have looked at the
similarities and differences to our local area, using a variety of
resources such as globes, maps and atlases.
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Here are some images of Year 1 with
their telescopes. In History, we have been
learning about Galileo and the invention of
the telescope.
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WHAT’S NEW IN
PRIMARY?
WRITTEN BY DI SMITH, PRINCIPAL
OLDBURY PARK RSA ACADEMY

The impact of co-design work on the Primary curriculum is evident.
In November we launched a Trust calculation policy designed by
senior and maths leaders. This document ensures progression in
number from Years One to Six with a focus on a concrete, pictorial
and abstract model (CPA). Since its implementation, it has enhanced
progressive teaching, ensures consistency and provides support for
less experienced teachers. It has also provided a useful backdrop for
monitoring progress in mathematics in our First, Primary and Middle
Schools.
In addition, in January, the day before schools shut to most pupils again,
we launched our draft foundation subject curriculum, “Knowledge is
food for thought”. This is collaborative work and being designed and
written by subject and Primary leaders. Subject experts were also
involved in the process to ensure that children are equipped to enter
secondary school with a wealth of subject specific knowledge and
skills.
The planned learning is based upon specific subject key concepts
and builds, year on year, on previous learning whilst carefully making
authentic links across a range of subjects. The aim is for our pupils
to learn and remember more and gain valuable experiences to
consolidate their learning through the Primary Phase. We want our
children to think like historians, geographers, artists and scientists
and have a real understanding of the role that is played in the world
beyond school of such experts. Our next step is to work, with the
support of an external Primary consultant with expertise in teaching
and learning, to refine our plans as they are tested out in our schools
and create a robust and meaningful assessment process for the new
curriculum.

26

A Central RSA Academies Trust Publication

The commitment to providing the best possible introduction to
education in our schools continues. As schools start to prepare
for their new Reception intake in September 2021, teachers
are becoming expert on the new EYFS curriculum and are also
focused on how the engagement of parents, supported by our
schools, can benefit the transition into school for the children.
Several key documents, based on research and sharing good
practice have been produced ready for implementation during
the summer term for our new families joining us.
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How to create real, lasting change
after Covid-19
WRITTEN BY IAN BURBIDGE
ASSOCIATE DIRECTOR OF THE RSA LAB

Matthew Taylor has written about the different types of
change and barriers that we may see arising in people, in
our communities, our institutions and in terms of policy.
To understand the impact of these changes many advocate
for the deployment of a learning team alongside a crisis
response team to learn what is happening as it is happening.

How do we make sense of how the crisis is changing the
world as we are living through it?
Lots of conversations are taking place around how we
track, learn from and make sense of the crisis, our response
to it, and how we build bridges to a post-pandemic future.

As we think of ‘bridges to the future’, we are thinking too
of the variety of measures and activities that have been
put in place during the crisis response, from those which
may be most promising signs of new ways of doing things
to those we see as only ever temporary.

Thinking through the measures that we’ve all taken in
response to Covid-19 in four categories, stopping activity,
pausing activity, temporary measures, and new innovations,
can help us focus on what’s worked and what can last.
4 types of responses to Covid-19
Our work at the RSA and our call to ‘think systemically,
act entrepreneurially’ is grounded in an analysis about how
change happens and why attempts at change often fail.

Here’s one framing we’re working up that might help make
sense of the crisis-response measures we are seeing:

The current coronavirus crisis represents one such route
to change, generating calls to ensure we ‘don’t let a crisis
go to waste’. But this is easier said than done, of course.
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Obsolete activity
The crisis has afforded us the ability to stop doing some
things, either because we already knew they were not
fit for purpose or because the crisis has rendered them
obsolete.

The core challenge in these areas post-crisis is to figure out
how to restart these measures in ways that are sensitive to
the changed context and are not simply a blind copy and
paste of the pre-virus approach which just reinforcing old
systems.

We might look at the internal NHS market that has
trusts competing against each other for scarce PPE, or
the combative relationship fostered within local voluntary
organisations by outdated commissioning approaches.

Temporary measures
Some things that we have had to do in response to the
immediate demands of the crisis are inappropriate to
become part of the new normal.

Post-crisis the challenge is to let go of these obsolete
aspects of pre-existing systems - not only those things
the crisis has rendered impotent but also those things we
know are no longer fit for purpose.

We’re seeing teacher assessments replace GCSE exams,
for example, and police dispersing groups in public spaces
- not something we necessarily want to see become a
permanent feature of our society.

As Peter Drucker said, the greatest danger in times of
turbulence is not the turbulence, it is to act with yesterday’s
logic. Graham Leicester describes this as the need to offer
palliative care to old systems, which is a compelling way of
expressing the challenge.

Ending temporary measures should be the most
straightforward endeavour - there has been less time for
them to become systematised, they are likely to be high
cost (like the Government’s employee furlough scheme)
and once the crisis demands fall the need for them will
fall too.

This has been historically difficult, particularly in the public
sector, where new initiatives get layered on top of existing
ones, compounding the problems. Yet letting go of what
we no longer need releases trapped resources for work
that is a better strategic fit.

We should do this in ways that maximise our learning
transfer into other areas.
The dark side of this work is that there will be those who
want to see some of the more authoritarian measures such
as the intrusive surveillance of citizens become normalised
and part of the mainstream.

Paused activity
We have had to temporarily stop doing other things in
order to divert capacity to the crisis response, but we will
inevitably have to start these back up again.

Innovative measures
The opportunities opened up by the crisis for
experimentation and change vary from significant increases
in volunteering to the sudden increase in working from
home. From online GP consultations to industries pivoting
their business modelsn or simply finding new ways to do
old things…

For example, we’ve seen a temporary halt to some routine
cancer screenings, to dental appointments and a lifting of
the duty to undertake adult social care needs assessments.
Other activities that haven’t been officially stopped are
obviously slowing down, for example the 50% drop in
children’s social care referrals since the lockdown started.
Collectively this drop in preventative measures is also
storing up significant challenges for the future.

The crucial point here is that the crisis has cut through
years of institutional and systemic inertia, presenting the
imperative and the possibility for change.
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To read more from The RSA
visit their website:
WWW.THERSA.ORG

More broadly, as one RSA Fellow said to me, there are too
many changes that have happened because of the response
to the virus which we shouldn’t lose. The post-crisis task
is to find ways to amplify and embed the most promising
changes and innovations.
Tilting the system towards positive change
We recognise the call to not let a crisis go to waste is more
than a call to push through a particular agenda for change.
It’ also more than looking to simply experiment and scale
successful innovations. The nature of system change is more
nuanced than that.
There are at least four different approaches to handling
the crisis response measures once we are past the worst:
End, Amplify, Let Go, Restart. Taken together these seem
to offer a more nuanced approach to post-crisis systems
change than a simple ‘keep these/stop these’ assessment.
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At first sight, the call to ‘let go of obsolete activity’ seems like
the least important, but this warrants closer inspection. There
are two ways we can meet the post-crisis need to amplify
innovative practice and restart core activities.
One way is to unintentionally layer them on top of pre-existing
systems which are unfit for purpose and thus maximise the
likelihood that they won’t last. This approach also triggers
the default resistance to change in which the status quo and
those best served by it will react to prevent change.
The other way is to intentionally design new systems that will
accommodate these innovations and new practice, as well as
better serve those activities being restarted, and enable them
to be co-ordinated and flourish. This is what we mean when
we talk about the ability to scale. It is less about adoption,
more about creating the enabling system conditions.
Last year we ran an ‘impact accelerator’ that sought to do
just this. We brought together a group of a dozen innovators
developing or growing solutions to the challenges posed by
new forms of working.
Since then we have further refined our approach for system
change in places and at scales that maximise the likelihood of
innovations landing and ‘tilting the system’ towards positive
change.
Some principles are emerging from this work and our wider
engagement. We are seeing the value of:
Bringing in fresh information and perspectives so that social
innovators can openly and honestly reflect on whether the
business or organisation they are growing are likely to achieve
to the impacts that first inspired them to act. fostering a
sense of collective endeavour, a group willing to give time and
energy to support and challenge each other and potentially
develop formal collaborations. connecting this group to the
architects and guardians of the wider system in which the
innovators are operating. By doing this the innovators can see
the reasons for a system’s immunity to change and develop
strategies and alliances which maximise the chance of their
innovations achieving transformational change.
If we want change to happen, we need to think about how
we want that change to happen, not just the future we want
to see. That’s what we’re working on at the RSA.
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Our schools are sponsored by the RSA (Royal Society for the encouragement of Arts, Manufactures and Commerce) and are values
driven with a strong commitment to our vision for social justice through exceptional schools.
Central RSA
Academies Trust

Would you like to contribute to the
Governance of this
Trust and to shape the future of the next
generation?

We believe the key to
improving school performance
is effective governance.

If you would like to find out more
Please get in touch with us;
By email:
info@centralrsaacademies.co.uk
By Phone:
01212703117
Or by post:
Central RSA Academies Trust
B.06 Assay Studios
141-143 Newhall Street
Birmingham, B3 1SF

Volunteering as a School Governor
is a great opportunity that enhances
performance and employability. Most
of all, you will have the satisfaction
of making a real difference to
children's lives and helping them
to realise their potential.

What new jobs will
emerge in the 2020s?
WRITTEN BY FABIAN WALLACE-STEPHENS
SENIOR RESEARCHER, ECONOMY, ENTERPRISE AND MANUFACTURING

As the economy has evolved over the last decade, a perfect
storm of austerity, automation and e-commerce has created
winners and losers, with women in particular bearing the
brunt of job losses in back office and high street roles.
But the start of a new decade warrants a healthy dose of
optimism. What new jobs will emerge? And how can we
support workers to transition into the jobs of the future?
The future of work is coders and carers
We analysed Labour Force Survey data to understand what
the fastest growing and shrinking jobs were between 2011
and 2019, in terms of their net change in total employment.
It may come as little surprise that programmers and
software developers were the fastest growing occupations,
with over 160,000 new roles created (a 72 percent increase
from 2011). IT directors and business analysts were also in
the top 20 fastest growing occupations. But unfortunately,
the cliché of ‘tech bros’ is entirely warranted: less than 20
percent of these flashy well-paid jobs were filled by women.
Expect to see more of these hi-tech roles in the 2020s, as
the tech giants look set to disrupt traditional industries such
as healthcare and finance.

We have also seen a growth in hi-touch jobs. Primary and
nursery school teachers, care workers and home carers,
nurses and nursing assistants were also in the top 20 fastest
growing occupations. These roles are also gendered, with
the vast majority being filled by women.The growth in these
roles is in keeping with changing demographics, particularly
an ageing, ailing population, a trend which is almost certain
to continue into the next decade.
The death of the high street
The top 20 occupations that have seen the biggest losses
include many traditional high street jobs, such as retail sales
assistants, check out cashiers, bank and post office clerks
and dry cleaners. 289,000 high street jobs were lost over
the last decade, 81 percent of which were held by women.
Previous RSA analysis suggests that the death of the high
street is also having a disproportionate impact on regions
outside of London. Back office roles, such as administrators
in government, personal assistants, telephone salespeople
and pensions clerks are also in long-term decline.
Blame austerity. Blame automation. Blame e-commerce.
What jobs could these workers be doing in the 2020s?

DesignEd

deal with claims against driverless cars. There may even
be drone delivery drivers and virtual reality experience
designers.

Jobs of the future
We expect these trends to continue into the next decade.
But to predict the jobs of the future, we may need to do
more than simply look at the past. For many are yet to
widely exist, let alone be classified in official statistics.

The Precision Economy: technological progress is moderate,
but sensors are widely adopted by businesses. Resources are
allocated with much greater precision. Workers are subject
to new levels of algorithmic management as gig platforms
break into new sectors. This expansion of big data calls for
more analysts to crunch the numbers, while behavioural
scientists and gamification experts design addictive apps to
squeeze every last drop of juice out of workers.

In the RSA’s Four Futures of Work report we used a method
known as morphological analysis to map out different
scenarios for 2035. This involved drawing on expert opinion
to identify high-impact, highly uncertain drivers of change,
from technological progress to the health of the global
economy and future of the trade union movement. We
then explored the different ways these ‘critical uncertainties’
could play out over time and interact with each other.
While these scenarios for the future of work are not
exhaustive predictions, they present a wide range of plausible
outcomes in a way that is vivid and easy to grasp. Each offers
a glimpse of the different kinds of jobs we expect to see in
the next decade.

The Exodus Economy: another economic recession causes
technological progress to stall. Alternative economic
models gather interest as people give up on consumer
capitalism in search of more sustainable lifestyles. Job losses
are felt in industries underpinned by consumer spending.
But occupations such as upcycled clothing designers and
community energy managers go mainstream.

The Big Tech Economy: technology develops rapidly, leading
to widespread automation and tech companies tightening
their grip on traditional industries. More coders and agile
project managers are needed. New jobs in the tech
ecosystem would also emerge; for example, lawyers who

The Empathy Economy: technology is stewarded responsibly.
Dirty, dull and dangerous jobs are automated as emotional
work becomes more important. Jobs growth is seen in
traditional ‘empathy’ industries such as education, care
and entertainment. New roles emerge, including personal
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In Sweden, employers pay into funds to provide workers
with an end-to-end transition service, following collective
redundancies. Organisations known as job security councils
provide displaced workers with information about their local
labour market, as well as coaching, training opportunities
and financial compensation. This makes Sweden’s economy
more dynamic. Businesses can more easily shed unproductive
labour because unions can support job cuts, knowing that
workers will be protected.

brand and digital detox consultants to help us manage our
relationship with social media, while retail workers pivot to
become “in-store influencers” who are highly knowledgeable
about brands and able to deliver authentic experiences.
How to help workers transition
Women have borne the brunt of jobs lost to automation
and austerity in the last decade, as well as missing out on the
best-paid new jobs. At the same time, a recent OECD study
has warned that low-skilled workers at risk of automation are
three times less likely to participate in training than those in
jobs more resilient to technological change. These workers
face a double whammy. We need to do more to help them
transition into the jobs of the future otherwise they will be
‘left behind’.

New jobs will emerge in the 2020s – from coding to caring,
and new roles rooted in sustainability. But for workers
to transition we will need a robust approach to upskilling
and reskilling. Lifelong learning is one key pillar of the new
social contract that we must build backing for. In the next
few months, the RSA will be publishing a report outlining a
blueprint for this social contract: a set of interlocking rights
and responsibilities, for state and society, that can drive good
work and economic security, now and in the future.

There is no silver bullet here, but the UK should take note
from best practice from around the world.
Both France and Singapore are piloting personal learning
accounts, which give all workers annual training credits that
they can spend on accredited courses. Personal learning
accounts are a ‘portable benefit’, independent from
employment arrangements – meaning the credits accrued
are retained by workers even if they move jobs or become
unemployed.
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Welcome to the team!
WRITTEN BY PAUL LINTON
HR & PEOPLE MANAGER
One of the great things about being the Human Resources & People Manager is that you constantly get to
meet new and interesting employees and Lucy Taylor is our new Head of Governance and Corporate Services
Manager who joined us on the 1st March 2021.
Lucy has joined us from a similar governance role from the Ark Schools group and was born in Canterbury
(Kent) but grew up in Northern Ireland. Lucy has lived in England for the last 35 years and claims that she has
lost her Irish accent, but not her passport. Lucy has been a police officer, a divorce lawyer and has worked in
student complaints, inquest law and medical negligence.
Lucy has also published a book, but not for children! It is called The Happy Pigs, which is where some confusion
often arises, however, the title refers to J S Mills’ discussion of whether it is better to be a dissatisfied human or
a satisfied (happy) pig. Lucy indicates the book is loosely based on some of her experience as a police officer
in London in the 1990s.

“

Most photos of me also involve my cat Pipsqueak, or
feature skating.
The photo on the next page shows me in the white
helmet ruining the day of the Team Wales jammer (red
helmet with star) by knocking him out of bounds.
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Education & Professional Development:
Lucy is a straight ‘A’ student in languages (studying English,
French and German) in Belfast which earned her a place a
Corpus Christi College Cambridge, where she obtained a
2:1 reading English. Lucy followed this with a CPE and LPC
in Law at Westminster University along with a Corporate
Governance ICSA professional qualification.
Interesting Observations:
PL: How would you describe yourself in 3 words?
LT: My three words: my daughter says I’m funny, clever and
brave. She must want something...
I’d have said short sighted, loyal and optimistic.

LT: c) The third is of course Joan Rivers, whose attitude to
housework has been an inspiration. ‘I hate housework.’
PL: Tell us something about you that you are very proud of,
but may surprise us?
LT: (In the white helmet) I was a member of the Irish National
roller derby team from 2011-2014 and competed in the 2011
World Cup in Toronto. Since then I’ve been involved in roller
derby coaching and refereeing, and when not in lockdown I
plays for the Crash Test Brummies, the West Midlands’ most
crashtastic roller derby team. For anyone who doesn’t know,
Roller derby is a full contact sport played on quad skates!
Welcome to the CRSAAT Family Lucy, we all look forward to
working with you.

PL: What people have most influenced your life?
LT: a) I had a brilliant English teacher at school whose A level
Shakespeare lessons inspired me to study English at university.
He had actually retired but came back to help out. Whenever
the mood in class slumped he’d take us for a literary walk
around town. I still like to go for a walk when I need to think
LT: b) My husband; we’ve been married for 22 years despite
my third influence.
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At home with the TSA
WRITTEN BY MATTHEW PURSLOW
ASSISTANT HEADTEACHER, DIRECTOR RSAA TEACHING SCHOOLS

It is my pleasure to provide an overview of the work of the RSAA Teaching Schools’ Alliance at this stage of the academic
year 2020-21. There is so much happening across the alliance, with colleagues, schools and pupils all adapting to the
challenges which we have all faced, at the end of what can be only be described as a significantly different and unique year.
It is difficult to capture all of our activity in one article, the resilience and creativity of our career stage colleagues, and our
experienced facilitators, emulates our continued vision of innovation in the realms of recruitment and retention of quality
teachers to support pupils in ever more rapidly changing and socially evolving communities.
As a Teaching School, we are proud to champion shared values and enhanced collaboration and social justice. Since
September, we have been again busy working with colleagues from across the family. We are proud to have recruited our
largest number ever of trainee colleagues to the profession; since our inception our cohorts have now grown exponentially
by over 150%. Our ITT colleagues continue to strive for excellence in their training with some incredibly positive outcomes;
our provision continues to be recognised by Birmingham City University as a ‘beacon of excellence’, over 90% of our
trainees complete their studies, with 100% of trainees passing at Grades 1-2 (Outstanding-Good); further our employment
rates average at 90% with the vast majority of colleagues staying within the RSA family.
Our NQT and RQT colleagues have demonstrated the RSA ‘family’ values in their contributions and collaboration during
their ‘bespoke’ CPD which this year, for the third year running, is being facilitated by our very own ‘home-grown’ talent in
the form of our wonderful system leaders from across the family and across phases. In November, our dedicated NQTs
& RQTs came with motivation, resilience, creativity and enthusiasm to their first ’virtual’ based CPD sessions: we continue
to welcome the RSA to these events further embedding the relationship between the Teaching schools and our sponsor.
The quality of the projects and interventions which 2019-20’s cohort of RQTs presented in November again highlight

38

A Central RSA Academies Trust Publication

the unquestionable importance of this genre of CPD and the impact which it has on our learners, some of the strategies
created have been expanded to become whole-school policy, and the feedback from Principals continues to be incredibly
positive. Our next NQT conference will be hosted again virtually on the 6th March, with Debra Kidd providing the keynote
address to colleagues on managing and developing pupil well-being and oracy in the COVID classroom.
Our TSST (Teaching Subject Specialism Training) courses in Maths & Physics go from strength to strength and are facilitated
by two ‘outstanding’ colleagues from across the alliance. Owing to previous success in this area, we were so oversubscribed
for 2020-21 that we put in a bid to the DFE to increase our numbers; we are pleased to confirm that they agreed to this
owing to the high quality of the programme which has been designed by the RSAA Teaching Schools.
We launched our ‘Middle Leadership’ course 2020-21 in November for current or aspirant middle leaders from across the
Central Trust and we look forward to developing and supporting the next generation of leaders to support our teachers
and learners. For 2020-21, we now have colleagues from the trust working with Holyhead School on their NPQSL, a
leadership course which we now list as part of our provision as an alliance. We will be interviewing for new SLEs (Specialist
Leaders of Education) ranging across Primary and Secondary phases throughout the academic year, and look forward to
welcoming applications from colleagues across the trust.
As an Alliance, we continue to grow and we are proud to welcome new partnerships and we are looking forward to
working with Arrow Valley RSA Academy in the new year; across our CPD 2020-21, we welcome partners in Ashlawn
School, St Benedict’s Academy, Henley High School, Ridgeway School, and the Friary School. As Director of such a
forward thinking and dynamic alliance, I continue to be extremely proud of our achievements and of the hard work and
commitment which is shown by colleagues from across the family at this ever increasingly challenging time and in a world of
unprecedented change and demand on our practitioners. I would like to again thank everyone involved in supporting our
practice, not just this term, but throughout 2020-21.
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Coronavirus
Wash your hands with
soap and water more
often for 20 seconds

1

2

3

Palm to palm

The backs of hands

In between the fingers

4

5

6

The back of the fingers

The thumbs

The tips of the fingers

CORONAVIRUS

Use a tissue to turn off the tap.
Dry hands thoroughly.
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PROTECT
YOURSELF
& OTHERS
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Need a space for a team
meeting? Away from the
hustle & bustle. Get in touch
with the Central Team!

info@centralrsaacademies.co.uk
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“THE MOST IMPORTANT THING IS TO TRY AND
INSPIRE PEOPLE SO THAT THEY CAN BE GREAT IN
WHATEVER THEY WANT TO DO.”
- KOBE BRYANT
STAY SAFE, SUPPORT OUR NHS, SAVE LIVES!
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