Issue 8 December 2020

Design ED
A Central RSA Academies Trust publication

We are pleased to announce a new
academy is joining our family

Investment in Arrow Vale’s sports
facilities
Meaningful dialogue: reflections
from a Governor

DesignEd

20
Growing the family
We are pleased to announce a new
school will be joining our Trust in the new
year.

6
New Astro Turf
installed
This summer Arrow Vale RSA
Academy welcomed a much
needed, brand new astro turf pitch.

2

DesignEd

Table of Contents

24
Embedding meaningful
dialogue: Reflections
from a Governor

28
Supporting our staff
We’ve all seen difficult times, this year
in particular. We’ve put new support in
place for our staff.

3

DesignEd

At this time last year, I wrote the introduction to the Autumn Term DesignEd at the end of a
relatively normal year, and wished everyone all the best for 2020. Who could have imagined then
what 2020 would become. Covid-19 has dominated all of our lives this year, and it has been tough
for us all.
The response of pupils has been brilliant this term, since the full return of our schools in September.
The logistical challenges in keeping all safe in our schools has been considerable, but the young
people and their families have played their part in meeting this challenge, and all can be very proud.
Our staff and governors continue to astound me with their creativity and determination in
delivering what has been required during the pandemic. ‘Necessity is the mother of invention’
is an old English proverb, and so it has proved to be. Who would have thought that we would
have lessons delivered to pupils live when bubbles have closed, or that lessons would be delivered
in school, but also live to pupils self-isolating. Teachers self-isolating have delivered lessons from
home into school classrooms. These things were unimaginable this time last year.
The challenges continue to be immense, and we are proud as a Trust of the way our schools have
supported our pupils and families this year. Many in our communities have suffered bereavement.
May I express my sincere condolences to all those who have suffered loss.
Christmas will be different this year, for those celebrating it. I hope everyone is able to get some
rest, and find some joy during the holiday period. Hopefully the contents of this magazine will bring
a little bit of that joy.
Thank you to each and every member of our school communities for the support you have shown
each other during 2020. Hopefully we will be able to move to more normal life during 2021, and I
wish each and every one of you the very best of health during it. Continue to stay safe.

Guy Shears
Executive Principal (CEO)
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ASTRO TURF AT ARROW VALE
WRITTEN BY IAN MELLOR, PRINCIPAL
ARROW VALE RSA ACADEMY

Arrow Vale is incredibly excited to be opening its brand new 3G Astro Turf pitch this December. Following
significant support from the Central RSA Academies Trust, funding was secured and the process of finding a
contractor, that could complete the works to the required standard, began in June of this year. Work began in
October, with the old surface finally being ripped up and disposed of so the process for the new installation
could begin. The install has gone extremely well, with the project being completed on time and within budget.
Many of the parents and students at Arrow Vale will have heard me talk about the fact that a post code should
not dictate the quality of educational provision that is offered at a school, and that all children, regardless of
background, are entitled the highest quality educational experiences possible.This Astro Turf project represents
another milestone in the continued improvement in the educational offer here at Arrow Vale. This facility has
been a long time in the making, the work to bring it to fruition started well over three years ago and when you
see the new facility, it is clear it has been worth the wait. Students in school are hugely excited and over the
past eight weeks often engage me in conversations which start with ‘when it will be ready?’ and ‘when can we
get on it for PE lessons’, and ‘when can we have football practice on there?’ I am pleased to say that students
will be using the facility in the first week of December. I am also pleased to say that all schools within the Trust
based in Redditch will be able to access this new facility on a weekly basis for their students.
We have also been acutely aware of the need, within our community, for a facility which will provide a hub for
youth football training, matches and extended youth work. Through our partnership with P and E Sports we
are now able to offer an extensive provision to our local community and the initial feedback that we have had
has been incredibly positive. The community have welcomed the opening of this facility, which as well as being
able to offer the highest quality in school provision, is also aimed at offering a venue for youth football which
is easily accessible. Indeed, the interest and the bookings every night of the week and at the weekends, for
numerous youth teams for boys and girls of all ages, demonstrates the real need for this facility.
I am looking forward to seeing students and the wider community making full use of this incredible facility in
the coming months.

BEFORE

AFTER

DesignEd

7

DesignEd

BRINGING SCIENCE TO LIFE
WRITTEN BY SARAH CALLANAN, PRINCIPAL
ST STEPHEN’S CE RSA ACADEMY

Key Stage two Science this term have focused upon the topic “What makes the Earth angry?” Year 4 are
currently exploring the water cycle. In Year 3 the children have been learning about rocks including volcanoes.
Whilst learning about how a volcano works, the children had a fabulous time recreating conditions for a
volcanic explosion right outside their classroom door. The children used different mediums to create their
explosions including using vinegar and baking powder and Mentos. The children created their volcanoes at
home as part of a homework project and brought them into school to explode. They are wonderful. The
class also made a video to capture the moment. Please have a look on our website to see the results of their
experiments! We can see Ryan and Amy are having great fun exploding theirs!
Year 4 were set the task of investigating the water cycle over the October Half Term holiday in readiness
for their new topic. Their fantastic models, research and explanations really supported their science and
geographical knowledge and understanding.
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Our Reception children had a fabulous time
using their new found sawing skills to make
Christmas decorations from tree cookies.
Cleverly, they also used burnt sticks they had
fired in a previous lesson to make charcoal
pictures too! How fabulously resourceful!
This work supported their science topic
‘recognising changes’.   Yousef is expertly
demonstrating his sawing skills whilst Arna
is showing off her fabulous charcoal drawing
skills.
Linda is so good at the straddle stance
we wanted you to see that too! Great
gymnastic skills Linda. A budding Gymnast
I wonder?
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AN EARLY GIFT AND A
PUZZLING PROJECT AT SUTTON PARK
WRITTEN BY ANGELA CRAWLEY, PRINCIPAL
SUTTON PARK PRIMARY RSA ACADEMY

Following the Government’s decision not to provide free school meal vouchers to children over the October
half term holiday, Sutton Park Primary RSA Academy received a telephone call from a donor, who wishes to
remain anonymous, to say that they would happily fund the cost of providing a £15 meal voucher for every
single child at the school who is in receipt of free school meals.
Headteacher Angela Crawley said: “We are absolutely amazed and overwhelmed by this very generous gift to
the children of Sutton Park. We are part of the RSA family of academies which are built around the principles
of social justice, building a better society and doing the right thing. This gift absolutely demonstrates those
principles and shows what a fantastic school Sutton Park Primary RSA Academy is and how very much we
are supported by our stakeholders. We have had several more children become eligible for free school meals
recently due to the changing circumstances of parents as a result of the pandemic, and this voucher will be
a great support to those families. We are incredibly grateful to our donor and cannot thank them enough”.
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We have been acutely aware that during COVID restrictions we have not been able to include our families
nearly as much as we would like in school life. Over the October Half Term we set our families a project
with the aim to produce one big school masterpiece where everyone could take part.
Each child, staff member and Governor was given a puzzle piece to complete at home. The theme was
‘something you are proud of.’ There were no limits on how to complete the piece, the only rule being that
you had to stay inside of the lines!
On the Friday of the week after Half Term all of the pieces were handed in and because I was so impressed
by the response, I got started straight away in turning them into our masterpiece.
We stuck to the COVID symbol of rainbows and put the pieces together to make a great big one! It is
displayed outside so everyone can see, that although we may have to keep our distance, at Sutton Park we
are quite the team!
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Reception - Diwali artwork and bonfire night

Year 3 - learning about prepositions in the Autumn outdoors and thinking like scientists might
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ARTWORK, ADVENTURES AND
REMEMBERING OUR HISTORY
WRITTEN BY DI SMITH, PRINCIPAL
OLDBURY PARK RSA ACADEMY

Year 5 remembers – Armistice day
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TIPTON ADVANCING IN ART
WRITTEN BY HELEN TANNER, PRINCIPAL
RSA ACADEMY TIPTON

Year 11 have spent this term challenging themselves by developing skills across a wide range of media and
trying techniques they had never experienced before. The focus was on developing them as independent
and confident art practitioners ready to meet the demands of the exam in a few months. The starting point
was looking at SPACES and PLACES and from this they have all diverted off on their own journey with their
work. We haven’t reached the final point yet, but the work produced so far is showing incredible potential for
an outstanding end of year exhibition.
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Year 10 started a new photography course. They have been looking at the theme of
identity and using a variety of digital collage techniques to develop their ideas. This
is the first year we have run this course and the quality of the work produced is
way beyond our expectations. This proves that children are inherently creative and
with access to quality courses they will produce outcomes worthy of the highest
recognition.
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CREATING ART TO
CONFRONT THE PAST
WRITTEN BY CHERIE LEWIS, PRINCIPAL
CHURCH HILL MIDDLE SCHOOL

Pupils at Church Hill Middle School RSA Academy took part in a series of activities and events during Black
History month which culminated in some great learning and superb pieces of work.
The children were given opportunities to explore some of the people who have helped to shape the UK and
to celebrate the contributions that black people have made to our national and cultural life.
Year 8 pupils were asked to explore the work of two contemporary black artists: Jean-Michel Basquiat and
Gerald Lovell.They were then encouraged to recreate a piece of work in the style of the artist, using a medium
of their choice and focusing on the artist’s style and technique.
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TEXTURE AND TONE
AT IPSLEY
WRITTEN BY SALLY EVA
IPSLEY RSA ACADEMY

Last Half Term the students were focusing on their drawing skills, studying the use of the line to create texture
and tone. The initial drawings were then developed using watercolours and coloured pencil. These pieces
were influenced by the artwork of Jonna Lamminaho. Students have worked hard, made super progress,
paying attention to the detail of the images they studied.
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The Old Roman Way
WRITTEN BY SARAH ALLEN, ACTING PRINCIPAL
ROMAN WAY FIRST SCHOOL
Tucked away down Colt’s Lane a stone’s throw away from Arrow Valley lake and park is a quiet green oasis
of calm replete with a varied selection of well-spaced beautiful trees emerging from a “play carpet” of green,
green grass. ‘Oh, what a lovely place, I didn’t know you were here!’ is often what you hear when a visitor is able
to come on site.
Roman Way First School is a first school in Winyates, Redditch and within walking distance of Ipsley Middle
School and Arrow Vale which many of our children go on to attend. Despite being part of the educational,
school pyramid in Redditch of first/middle/high schools for many years, the school had been working within
isolation.
Not anymore! Roman Way is delighted to be joining the Central RSA Academies Trust with the staff already
enjoying benefits from working within a learning community where knowledge, skills and experiences are
shared.
Having some involvement in the co designed primary curriculum has been a tremendous support in raising
the aspiration for our children and we are looking forward to its full implementation in 2021.
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WHAT PRACTICAL STEPS TAKE PLACE WHEN YOU JOIN
AN EDUCATIONAL TRUST?
WRITTEN BY KAYLEIGH MAPSTONE, CHAIR OF GOVERNORS
ROMAN WAY FIRST SCHOOL
In September it was announced to parents that Roman Way First School would join Central RSA Academies
Trust (CRSAAT) in early 2021. We also announced that we would be changing the name of our school. We
were delighted to report in November that after consultation with our fantastic children that this was chosen
by the overwhelming majority voting in favour of … “Arrow Valley First School – A Central RSA Academy”
As part of our transition, a new school badge has been designed, and we are also in the process of overhauling
our website. The new uniform colour is a change to green and will be available to purchase from a local
supplier with a jumper also being gifted to our children. We are delighted to be joining the Central RSA
Academies Trust and look forward to our next chapter as Arrow Valley First School. We have received some
kind words from schools already part of the Trust which I have included below.

“
“
“

Nic Beech
Executive Principal of
Abbeywood, Church Hill and
Ipsley RSA Academies

Sarah Callanan
Principal of St Stephen’s
CE RSA Academy

Ian Mellor
Principal of RSA Academy
Arrow Vale

Staff and pupils at Abbeywood, Church Hill and Ipsley are excited to hear that
our family will soon be joined by the Arrow Valley First School community. We
already know how much we benefit from being part of such a wonderful team
of schools and are glad you can share this too. We look forward to working with
everyone at Arrow Valley as we continue in our aim of providing an exceptional
education for all children whilst also supporting our local communities. We can’t
wait to meet you all!

All of us here at St Stephen’s would like to extend a warm welcome to Arrow
Valley who are joining our Central RSA Academies Trust’s family of schools. We
joined the Trust only a year ago and have received much care and support. I’m
sure you will benefit enormously too. We look forward to working with you in
the near future.

I am extremely pleased to be welcoming the children of Arrow Valley First
School and their families to the Central RSA Academies Trust. It is fantastic to
think that students as young as 4 will soon get to benefit from the collaboration
of our schools to ensure we offer the best possible educational opportunities
and experiences to all our students. I hope to get to meet many of you soon and
look forward to seeing the children at Arrow Valley making use of the facilities
here at Arrow Vale including our brand new 3G Astro Turf.
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WHAT’S IN A NAME?
WRITTEN BY MICHAELA MOORE
CHIEF OPERATING OFFICER

Well quite a lot of thought and effort. A wide spectrum of stakeholders were canvassed for ideas. Location is
important and associations with areas are carefully considered. There needs to be an element of simplicity as
complicated lengthy names are difficult to remember, spell or reproduce in all the different formats necessary;
signage, uniforms, online, headed paper, in-school graphics etc.
In the case of Arrow Valley First School the inspiration for their new name and logo were literally on the
doorstep with Arrow Valley park and lake. The children also look forward to attending our outstanding RSA
Academy, Arrow Vale in their high school years.
For the logo we started with education being about knowledge and thinking so landed on trees and started
to evolve that idea. Adding water as it represents the source of life, maternal imagery, vitality, purification, and
wisdom and is something that can be used internally in the image choice.
We wanted to add more interest so looked at key elements of Arrow Valley and what the area is famous for.
We settled on the lake, the trees and of course the beautiful local kingfisher.
Here are some inspirations and early iterations of the logo so you can see how our thoughts developed
before agreeing on the final version.
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We think by combining all these elements we have created something
fresh, modern, visually interesting, yet easy to replicate for the children
with recognisable elements they can use in their school work and play
and something that can be recreated around the school premises.
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Embedding meaningful dialogue:
Reflections from a Governor
WRITTEN BY JO GOODMAN, GOVERNOR
RSA ACADEMY TIPTON

We know that this pandemic has exacerbated the
challenges that young people face outside the school
gates and students from all backgrounds will have been
personally impacted by the current circumstances. This
may be financially, socially, emotionally, physically and there
may even be students in a similar position to where I once
was, struggling with an addiction in the family that has been
amplified due to significant stress and uncertainty. For
many children and young people, school continues to be a
distraction from the challenges they face at home, and as
a Governor, I am privileged to be in a position where I can
support dedicated and passionate colleagues to address
this issue.

As the impact of the pandemic continues to unfold, I
have been reflecting on my own educational experience
and the role of schools in fostering meaningful dialogue,
in order to ameliorate the consequences of Covid-19 in
the classroom. For me, education has been instrumental in
shaping who I am today and my time at school equipped
me with the tools to discover a horizon of opportunities
at my fingertips.

However, the substantial value I now associate with my
education was never always there. Growing up, school
was simply a distraction from the challenges I was facing at
home and although I had an interest in numerous subjects,
my mind was always preoccupied. Not only was my Mom
disabled, she was continuously becoming more and more
dependent on alcohol as I progressed through school and
my responsibilities growing up focused on ensuring the
troubles I faced at home, did not spill out into the street
or the playground. I remember the day my science teacher
Mrs Davies, pulled me out of the lesson to ask why I was
quieter than usual and I can imagine that my response
was not one she was expecting. That day, not only did
Mrs Davies receive an unexpected synopsis of how I was
struggling to cope with my Mom’s drinking, I received an
overwhelming package of support from the school, which
continued until I left.

Whilst the migration to online learning has perhaps
limited the opportunity to provide tailored support and
reassurance to our learners, there is still an increasing need
for meaningful dialogue.

Covid-19 has intensified the obstacles that trigger
disengagement and it is therefore essential that as schools,
we work collectively to facilitate powerful interactions, in
order to equip young people with the tools required to
navigate the new challenges they face. Robin Alexander, an
advocate for dialogic pedagogy argues that the real power
in education resides in what happens between teachers
and pupils. Across all schools, learning is dependent on the
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approaches used and the effectiveness of teaching often
relies on understanding the diverse needs of learners and
empowering them to develop a language of possibility. It
has therefore, never been more important to prioritise
our teachers’ wellbeing and equip them with a supportive
environment that allows them to effectively support
our students and foster meaningful conversations. If we
are serious about making a difference for every student,
focusing on the wellbeing of our teachers should be at the
heart of our schools, and not just a passing priority.

Furthermore, it is imperative that we acknowledge that
whilst we have all been in the same storm throughout the
last year, not every young person will have been in the
same boat. Far too often, the difficult challenges faced by
students outside of the school gates, fall heavily onto the
shoulders of those who are marked by various indicators
in the current system. Such indicators can often reinforce
a sense of powerlessness and in response to this, Gert
Biesta, a Professor of Public Education has argued that
rather than labelling by deficit, schools should start from
a presumed equality of intelligence amongst all learners,
in order to bring the shared vision for equality into the
present. As a collection of schools committed to social
justice, let’s therefore consider how we can effectively elicit
the experiences and curiosity that all learners have to offer,
in order to cultivate powerful dialogue and address the
factors that constrain learners from progressing in their
learning.

As we continue to collectively adjust to a blended
approach to learning and teaching, more than ever before
our students need to be connected with and not just
contacted. Understanding the role of dialogue is therefore
so important in addressing the consequences of Covid-19
in the classroom.

Reflecting on my own experience, what enabled me
to stay focused and progress through school, was
compassionate and meaningful interactions with teachers
who were completely invested in my future. They
committed their time to understand my circumstances
and guided me through my education, one step at a
time. Embedding meaningful and compassionate dialogue
into the curriculum, both now and beyond Covid-19 is a
challenge we face together, but as a collective of schools
committed to ensuring all students make outstanding
progress irrespective of their circumstances, I am certain it
is one we can collectively address.
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Our schools are sponsored by the RSA (Royal Society for the encouragement of Arts, Manufactures and Commerce) and are values
driven with a strong commitment to our vision for social justice through exceptional schools.
Central RSA
Academies Trust

Would you like to contribute to the
Governance of this
Trust and to shape the future of the next
generation?

We believe the key to
improving school performance
is effective governance.

If you would like to find out more
Please get in touch with us;
By email:
jane@centralrsaacademies.co.uk
By Phone:
01212703117
Or by post:
Central RSA Academies Trust
B.06 Assay Studios
141-143 Newhall Street
Birmingham, B3 1SF

Volunteering as a School Governor
is a great opportunity that enhances
performance and employability. Most
of all, you will have the satisfaction
of making a real difference to
children's lives and helping them
to realise their potential.
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MAKING
MENTAL HEALTH
& STAFF WELLBEING
OUR PRIORITY
WRITTEN BY PAUL LINTON
HUMAN RESOURCES AND PEOPLE MANAGER
The autumn term can often be seen as long and tiring with both dark mornings
and nights being accompanied by our unpredictable British autumnal weather.
However, these normal circumstances are no longer the norm, as we are in
unprecedented (COVID19) times and the Senior Leadership within the Trust is
fully aware and supportive of the fact that these difficult times are asking more of
our teachers and our support colleagues than ever before.
To support and assist all our staff and immediate families, earlier this year the
Trust launched a specialist Employee Assistance Programme (EAP) in partnership
with Care First, who is one of the UK’s leading EAP providers. The programme
conforms to the British Association for Counselling and Psychotherapy (BACP)
professional and confidentiality standards.
So how does Care First Lifestyle Support our Employees?
Wellbeing
The Trust selected Care First as a ‘Lifestyle’ partner due to its leading position as
a comprehensive information, support and wellness resource. All employees now
have Care First access 24 hours a day, 7 days a week and 52 weeks per year, as an
integral part of a dedicated Employee Assistance Programme (EAP) solution to
make staff mental health and wellbeing a Trust priority. Through an interactive
online portal, staff and their immediate families can access information, advice
and answers to problems occurring as part of every-day life. Topics cover issues
from relationships, childcare and consumer issues right through to stress, health,
wellbeing, fitness and of course COVID19 related circumstances. All information
is updated regularly by a professional team of health, fitness, nutrition, information
and counselling experts, with information being provided for common everyday
topics as well as assisting with the current events.
Care First ‘Lifestyle’ provides a free,
independent and confidential
advice, information and counselling
service and is available to all
Trust employees, 24 hours a day,
365 days a year.
Care First can be contacted by
phone (0800 174 319) or online
at www.care-first.co.uk

Care First App
Care First also has launched an EAP App to include a digital proactive prevention
tool for stress, anxiety and related mental health conditions. Care First’s ‘EAP in
Your Pocket’ is the very first completely digital Employee Assistance Programme
(EAP) resource, which was developed with Thrive Therapeutic Software,
combines Care First’s full range of counselling and wellbeing services with its
newest addition, ‘Stress Free Island’.
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FIND OUT ABOUT FELLOWSHIP
SUPPORT THE MISSION OF THE RSA
Why should you become a Fellow of the RSA?
You share RSA values
RSA’s mission is to create the conditions for the enlightened thinking and collaborative action needed to
address today’s most pressing social challenges. At the heart of the RSA is an international community of
30,000 like-minded people, a Fellowship, with the shared values of creativity, inclusivity and responsibility.
You support the RSA approach
The power to create is the ability to turn your ideas and aspirations into reality. The rapid pace of change in
society, politics and technology means that, for the first time, millions of people around the world now have
the tools and the resources to do this. This approach, the Power to Create, informs all of the RSA work.
You are inspired by the brightest ideas
Through the unique Fellowship network new ideas from the RSA and around the world are made available
to all. Fellows have access to original articles from some of the world’s greatest thinkers in the award-winning
RSA Journal and they stay up to date with the latest RSA news, research and projects through regular
communications.

RSA Academies governor, staff and alumni discount
There’s a very special opportunity if you are a staff
member or governor at an RSA school. You are entitled
to complete a fast-track application form and can
take advantage of a permanent 75% reduction on the
Fellowship fee and no joining fee. The annual cost of
Fellowship is £182 so this has been reduced to £45.50,
which is only £3.79 a month by direct debit.
We want our schools to grow their alumni networks &
connect to the RSA Fellowship. If you are an alumni of
an RSA Academies school you are also eligible to receive
a 75% discounted Fellowship fee (£3.79pcm) for the
first three years of their membership. Connect to the
Fellowship and give back to your school as an FRSA.
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Children need to be seen and heard
WRITTEN BY SUZETTE SHAHMOON FRSA

At least that was my life until the Covid-19 pandemic
occurred and then all of a sudden life slowed down. During
lockdown, parents, across the UK, started sitting down
three times a day and having meals with their children.
Once a day they were going out for walks and bike rides.
They were playing ball games in the parks. As a therapist
I can’t help but wonder how did that impact on these
children? What will be the long-term implications of us
spending prolonged periods of time with our children?

For many families lockdown has been stressful but it has
also provided parents with an opportunity to spend more
time with their children. Suzette Shahmoon FRSA explores
the lessons we might want to learn for the future.

You know that moment when you are scrolling through
Facebook and you come across a post that captures your
interest? You are happy, at peace, your mind is at rest and
then your child walks in and starts speaking. You love
your child and you want to be there for them but in that
moment, you love your phone a little bit more. You’re
torn; you want to do the right thing, be the best parent but
also, you want them to leave you alone so you can scroll.

Did you know that you can predict how well adjusted a
child will be based on the amount of time a parent spends
looking at their baby in the first few months since birth?
Babies start to gaze at their parent or primary caregivers
when they are only four weeks old. The more time a
parent or caregiver spends gazing back and responding to
their child the more securely attached the child tends to
be. Reduced gaze in babies correlates with what is known
as callous, unemotional behaviour; a precursor for adult
psychopathy.

We all do it. I cannot be the only parent who has deemed
looking at LinkedIn more interesting than listening to my
daughter’s woes. Don’t get me wrong, I am pretty skilled at
multi-tasking. I know how to listen for the last three words
of each sentence so that I can repeat them back to her to
make her think she has my attention while I am scrolling
through Instagram.
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Two months into lockdown, I checked in with a few of
my teenage clients and the loneliness pandemic that had
been gaining speed over the past decade seemed to have
slowed. Children were reporting back that they are feeling
less anxious and more connected to their parents and
siblings than ever. Yes, there have been more arguments for
some but most prefer arguments to the torture of being
ignored. Being at home together meant that families were
dining together and many children were receiving more
face-to-face time than ever before. I write this after my
walk; the green parks and the wooded areas were packed
with parents talking and playing with their children without
a mobile phone in sight.

In the last few years I have had a multitude of young adults,
ranging between the ages of 12-19 come to see me for
issues related to low self-esteem, anxiety and depression.
Over and over again I would hear the same words repeated
in my therapy room. ‘I feel invisible’. ‘No one really sees
me’. Sadly, these young adults do not only feel unseen at
school or with their peers, they are also feeling this way at
home. I had a 13-year-old client recently tell me that their
mother only ever gives them orders: “Do your homework!
Go shower! She always has time to speak to her friends
on the phone, but when I want to talk, she’s too busy. I
feel irrelevant. I don’t even think she knows who I am.”
How does this happen? In a world governed by selfies and
personal profiles how is it that our children are growing up
feeling less visible than ever before?

As a researcher in wellbeing, I know the dangers of
making statements without the data to back up my claims.
However, as a therapist, I have enough anecdotal evidence
compelling me to say that people – and in particular
children – thrive on visibility. Being seen helps us to feel
connected and secure. Our need to be connected to the
outside world via our devices is inevitable but we need
to make sure this is not at the cost of our children. As life
starts to return to normal, we have the opportunity to
create a new normal, one where we look more and more
at our children and help them to feel more secure and
happier.

Data is emerging showing the correlation between social
media usage and teenage anxiety, depression and suicide.
There is no doubt, how our kids use social media can affect
how they feel about themselves, but the amount of time
we spend on our phones and devices can also have an
impact on our children’s wellbeing.

Our phones and devices have become our temples of
instant gratification. Whatever we need, be it information,
shopping or contact with others, our devices will provide
in a moment. This means parents are spending more time
staring at their devices and as a consequence, less time
looking at their children. Most parents are guilty of this. I
know I am. Those of us who have young children will be
familiar with the concept of scrolling through social media
or checking emails while sitting in a coffee shop while
your child gnaws on a sippy cup or a croissant. I have seen
parents dragging their children to school while staring at or
speaking on their phones.

Suzette is currently researching wellbeing at the Institute
of Neurology, UCL and works part time as a cognitive
hypnotherapist in London.

Up until March this year I believe we were spending
less and less time looking at our children, but very little
attention has been paid to the effect reduced eye gaze has
on older children. More attention needs to be given to this
issue in a world that has changed rapidly when it comes to
competition for our attention.
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Mind the gap:
Bridges to our Educational Futures
WRITTEN BY CHRISTINE MCLEAN FRSA & LUCY GRIFFITHS FRSA

Furthermore, we do not assume deficits in individuals or
schools, but seek to focus on the need to change the
system and the drivers that underlie everyday practice.

The challenge of overcoming attainment gaps in education is
often seen as a major goal in reducing problems of inequality
and opportunities for all. Dr Chris McLean and Lucy Griffiths
who are leading the RSA Fellowship Innovative Education
Network, examine some of the other gaps that exist beyond
attainment.

1. Attainment and awards
Attainment is a major focus for the assessment of
schools and this measurement is often based on exam
performance (SATs, GCSEs and so on). This raises two
questions: Does high stakes accountability and testing
severely limit the teaching and learning experience within
schools and could a greater range of pupil outcomes be
achieved if school accountability went beyond a focus
on pupil exam performance and shifted from judgement
to supporting schools? In the words of the New
Zealand economist Anne-Marie Brook, who is leading
the development of the Human Rights Measurement
Initiative (HRMI),we need to ‘measure what we treasure’.
In addition to reviewing what we ‘treasure’, the OECD’s
Future of Education and Skills Project 2030 highlights how
we need a more effective and diverse pupil award system
that places a greater value on higher order thinking (for
example, critical and analytical thinking, problem-solving);
communication skills, collaboration, agency, humanity,
sustainability and environmental concerns. Furthermore,
in contrast to merely teaching to the test, Ofsted have
called for a greater focus on providing broad and balanced
curriculums and personal development. Finally, the Council
of Europe’s report on Education for Change supports
these overall aims that seek to prepare children for life.
Beyond preparing them for their next educational stage,
this includes reflecting on issues of living well/well-being,
careers and their capacity to contribute more broadly to
society.

Headlines on education often feature the challenge of
overcoming gaps in the exam performance of pupils and
schools. Highlighting the gaps in exam attainment has also
been a key aspect of high stakes accountability, such as
inspections and league tables. However, can problems
emerge when these gaps and a specific area of attainment
becomes the major focus? Are there other gaps that impact
on pupils, teachers and schools and how do these fit into
the wider context of learning, education and society?

The Innovative Education Network seeks to examine how
our view of educational gaps impacts on what we value as
important and how we act. This involves exploring how
can we build bridges to a better future by re-evaluating
the way we think about gaps in education and how we
overcome them. By bridging these gaps, a new generation
of informed, educated and socially responsible citizens will
be able to flourish; people who can work together to rise
to the global challenges we will face in order to develop
rich, innovative, sustainable and inclusive lives for us all?

We propose and briefly outline 10 possible gaps within
our education system. While we use the term ‘gaps’ as
a starting point for discussion and the wider context of
educational equity, we also wish to raise the question of
whether it is appropriate to start from a position of ‘deficit’.
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do not feel engaged, valued or connected to their
communities. In contrast, we need an education system
and a process of deliberative democracy that enables us all
to feel connected and inspired to induce positive change in
the world around us (for example, the Ignite Project, and
the RSA4 Academies Youth Action project). This includes
supporting initiatives that create greater levels of agency
and the confidence to share our views and listen to others
(for example, WeSpeak, Voice21).

2. Basic living needs and living well
The UK footballer Marcus Rashford’s heartfelt call for action
over pupil hardship highlighted the importance of ensuring
families and children have their basic needs addressed. It
is much harder for individuals, families and communities
who do not have access to these basic needs (for example,
sufficient food, suitable living space and a good social
environment) to have equivalent learning experiences and
the same opportunities in life. Increased support is required
to ensure families have the fundamentals required to live
well and benefit from good educational experiences.

5. Cultural value and social capital
A greater and broader exposure to different and varied
cultural learning experiences (art, music, heritage, theatre,
sport and so on) is required within our education system.
While this can be important for those who may have less
exposure to these valuable experiences (such as children
living in disadvantaged areas), it is important to value a
diversity of experiences. This includes cultural and social
capital connected to families and local communities in
many different areas, backgrounds and cultures. Rather
than a top-down approach that promotes a narrow view of
social and cultural capital, we need to follow the guidance
in the UNESCO report. This includes encouraging a
greater understanding and appreciation of the values,
richness, diversity and difference of our global and local
communities.

3. Curriculum
Broad and balanced curriculums are required that are
inclusive to all learners and enable children to engage
with the breadth of opportunities available to them. It is
particularly important to ensure that children in their early
years have access to high-quality learning experiences.
‘Whole’ curriculums that provide rich and deep learning
experiences need to be designed and developed through
all key stages of education. We need to avoid the problems
connected with narrow testing strategies that incentivise a
restricted focus on specific pieces of abstract knowledge,
at the expense of depth, breadth and choice. Rather, we
need engaging and inspiring curriculums that allow children
to fully understand the relevance, application and values
connected to specific knowledge and skills, and the ability
to mobilise this learning to tackle the major challenges
that we face. This includes engaging with local and global
changes and communities connected to conservation,
sustainability and climate change (for example, the Ignite
Chester Zoo project).

6. Engagement, inspiration and wellbeing
Engaging learners is a key aspect of learning. The learning
process needs to be valued, relevant, interesting, absorbing
and challenging, so that all children are inspired, eager and
motivated to learn. How many children feel fully engaged
in their learning experiences and inspired to learn? The
gap can be even more extreme when the curriculum and
pedagogy are designed for a specific group of learners and
not others. Educational spaces need to be created so that
teachers have the time, resources and support to provide
this transformative and inspirational learning environment
within their schools (for example, Habits of Mind at
the Fannie Lou School, Ignite project). We also need to
consider the wellbeing of pupils and teachers. Clearly this
is a concern for many people connected to education,
particularly in the area of mental health.

4. Confidence, pupil voice and agency
Gaps in self-worth, confidence, resilience and agency can
be a major limiting factor for children. They may feel less
able to express their ideas and speak out. Even when
they do have the confidence to share their ideas, views,
knowledge or understanding they may not feel listened to,
or their opinions valued. This can reduce their aspirations
and engagement with their local communities and the
world around them. As the RSA’s Teenagency report
highlights: “84% of young people want to help others but
only 52% believe they can make a positive difference in
their communities”. We all lose out when individuals
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7. Equality and discrimination
Discriminatory gaps that place some groups of children at
a disadvantage still exist in some parts of our education
system. Simply focusing on exam attainment does not
address this issue. A rethink of curriculum design, teaching
and learning and assessment – what and how we ‘measure’
in terms of award, achievement and outcomes – is required
to enable all learners to engage in a rich, diverse and whole
learning experiences. This means addressing those aspects
that go beyond the school gates (for example, health, social
care, policing, youth work and mental health) and how they
impact on education.

10. Technology
Greater access to technological resources that supports
learning is required (hardware, teaching and learning
resources and software), especially for low-income
earners and in areas of deprivation. We need to ensure
schools, teachers and children are not left behind due to
a lack of knowledge, training, access and opportunity and
we reflect on the wider issues. For example, addressing
issues connected to the digital divides needs to go beyond
supplying children with laptops, as problems can extend
further (such as access to broadband, the money to even
charge the laptop, digital literacy).

8. Lifelong learning and vocational study
Many individuals can feel detached from learning; some
after leaving school or further education and others during
their school years. Promoting a desire and passion for
lifelong learning means providing opportunities to retrain
or engage in different forms of learning experiences
throughout our lives. This goes beyond what might be
considered a traditionally academic curriculum. As the
Edge Foundation highlight, we also need to value the
importance of creative, technical and vocational learning
and education that prepares children for the real world.
This is crucially important as our economy and the nature
of ‘work’ is changing with increasing rapidity, creating a need
for career and skill development support and guidance
like that provided by Sortyourfuture.com throughout an
individual’s working life.

Bridges to the Future
Much more work is required in thinking through and
challenging the specific issues and complexities of these
gaps and building bridges to a better future. We are
very keen to hear your thoughts on this approach: Are
there more areas we need to include? Can we develop
our understanding of these gaps in different ways? What
examples are there of teachers, schools and other agencies
seeking to overcome these gaps? How and what should
we prioritise? How can we impact positively on policy and
practice so that we to tackle these gaps?

These questions and more will start the conversation at the
heart of the Innovative Education Network. To that end,
the RSA will be hosting a now sold out evening discussion
on this topic on 1st December 2020 and our online forum
will provide an additional space to tackle and discuss these
issues in more depth.

9. School coordination, collaboration and continuing
professional development
In some respects, the UK’s education system has become
increasingly fragmented. For school leaders, this has created
many challenges in the areas of coordination, collaboration
and the sharing of good practice. While initiatives have been
developed that seek to counter these problems, issues
and gaps continue to emerge. In addition, teachers need
additional support, time and space to develop high-quality
learning provision, as well as further links to research and
opportunities for continuing professional development.
Teachers also need to be valued and respected more and
treated as educational professionals.

Chris is a Senior Lecturer at the University of Manchester. She
is also a Fellowship Councillor and the Innovative Education
Network lead.
Lucy is an RSA Trustee, educator, and CEO of youth careers
organisation Sortyourfuture.com.
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LetsFeedBrum is a charity that works across Birmingham to help feed the homeless. The Assay Studios, which
is home to our Central Team’s office have donated space within the building to promote LetsFeedBrum’s
work within the homeless sector. Their soup kitchen was shut down when the pandemic started and their
volunteers have been working from a unit in Digbeth without any kitchen space.
From November they will be making full use of the basement back kitchen until the end of February. This will
give them a real assistance for hot water and storage for the food donations they receive. They are part of a
community initiative in which Itihaas, Amazon, M&S and other local eateries donate food, clothing and sleeping
bags. The pledge is for a local restaurant to donate a nightly take away for the homeless. This of course has
been hindered by the restrictions, and the team have had to find new ways to get donations to feed their
people. For LetsFeedBrum the homeless really are their people, they have a kindness and compassion for all
who find themselves without a home. Every person has a story.
How you could help:
The best way to help is to visit the LetsFeedBrum website where you can either:
• donate money via their Virgin Money Giving page
• contact their team to find out your nearest donation centre
• or volunteer with them, to help out at a time to suit you
This has been a difficult year for many people in many ways and we’ve all had to adapt and overcome
challenges we hadn’t anticipated. Homelessness in Birmingham has been an ongoing issue before Covid19
entered our lives and the LetsFeedBrum team know all to well how hard cold winters can be for the homeless.
If there is anything you can do to help, big or small, you will be making a real difference.

OUR CONTACT FOR THE CHARITY IS ALAN STRANG
WEBSITE IS WWW.LETSFEEDBRUM.COM
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Need a space for a team
meeting? Away from the
hustle & bustle. Get in touch
with the Central Team!

info@centralrsaacademies.co.uk
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Sending a Christmas Card?
We have a Fellow to thank!
Sir Henry Cole FRSA was a British civil servant and inventor
who facilitated many innovations in commerce and education
in the 19th century in the United Kingdom.
Cole is credited with devising the concept of sending
greetings cards at Christmas time, introducing the world’s
first commercial Christmas card in 1843, along with John
Callcott Horsley RA who was an English academic painter
of genre and historical scenes, illustrator, and designer of the
first Christmas card. He was a member of the artist’s colony
in Cranbrook.
Cole was Assistant Keeper at the Public Record Office which
was later to become the Post Office. His first Christmas card
design had two panels showing people caring for the poor
and a centre panel of a family having a large Christmas dinner.
It sold for one shilling (5p) and 1,000 were first printed with
another 1,050 when they ran out. In 2001, a card sent by
Sir Henry Cole himself to his grandmother in 1843 sold at
auction for £22,500 (ref: https://en.wikipedia.org/wiki/Henry_Cole)

SIR HENRY COLE FRSA
(15 JULY 1808 – 18 APRIL 1882)
A PORTRAIT OF COLE PUBLISHED IN 1873.
GETTY IMAGES

JOHN CALLCOTT HORSLEY RA
(29 JANUARY 1817 – 18 OCTOBER 1903)
HTTPS://WWW.ROYALACADEMY.ORG.
UK/

THE FIRST CHRISTMAS CARD ON RECORD IN 1843
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This year’s Trust Christmas card has been created and
designed by Daisy Cadwallader, (Year 6) Sutton Park
Primary RSA Academy.
A wonderful hand drawn and painted Christmas Poinsettia
Well done Daisy!

Christmas Card Facts
Christmas cards have taken many forms since 1843, the top image used is of course the red breasted robin
In Finland, around 600,000 cards are sent to Santa Claus every year
Last Christmas, around 100 million single cards were bought in the UK, plus another 900 million in packs or
boxes of cards
Around £50 million is raised each year from the sale of charity Christmas cards
The term “Christmas card”, first seen in 1869, predates “birthday card” by more than 30 years
It’s estimated that around a billion Christmas cards are sent every single year in the UK alone
Christmas cards were originally penned in England by boys who were practicing their writing skills, they would
present these handmade cards to their parents
Werner Erhard of San Francisco set a world record for sending 62,824 Christmas cards in December of 1975
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“I WILL HONOUR CHRISTMAS IN MY HEART,
AND TRY TO KEEP IT ALL THE YEAR.”
- CHARLES DICKENS

STAY SAFE, SUPPORT OUR NHS, SAVE LIVES!
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