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As the academic year comes to a close, across our six schools, it is always a great 
time to reflect on the achievements of the young people and our communities 
as a whole.  This edition of DesignEd highlights just a few snapshots from our              
schools.  School websites and newsletters of course showcase many more.

As a Trust, we have invested heavily over the past eighteen months in co-designing our 
curriculum in line with our vision and our aims as RSA Academies for providing a rich and 
distinctive education.  Teams of staff have adopted, following co-design, the underpinning 
principles for the curriculum of Knowledge, Attributes, Skills and Experiences.  These 
principles underpin everything that our schools do.  The curriculum to us is far more than 
that that happens in classrooms, although the design of the formal curriculum has been a 
major part of our work.  It includes all that a young person experiences: from the start of the 
day, assemblies, tutor time, what they get up to at break and lunchtime, end of the day, and 
of course after school.  It includes activities, educational visits, subject intervention sessions, 
clubs and much, much more.  Our strategic plan identifies an Enrichment Guarantee that all 
of our schools aim to deliver. 

Church Hill’s contributions to this edition give a good range of examples of the amazing 
experiences that our schools deliver, including the French residential and Pyramid Choir 
Concert.  The additional experiences of being within the RSA Family of Academies include 
the RSA4 leadership programme for Year 4.  Tipton’s visit to Iceland, Sutton Park’s RSA 
mural…these are just a tiny snapshot from our communities. 

What our school leaders, including our superb governors, know is that if we are to deliver 
‘social justice through exceptional schools’, our schools must deliver a breadth of experience 
to enable all of our young people to gain the social capital and ambition that wil ensure they 
prosper in life, now and into the future.  Our staff go the ‘extra mile’, ensuring that the words 
‘extra’ and ‘mile’ are not just words, but are truly deeds.  I want to take this opportunity to 
thank each and every one of them for the extraordinary efforts they carry out on a daily 
basis to ensure our schools are increasingly exceptional. 

I wish all in our communities a lovely, peaceful summer, and I hope all are able to get a well-
earned rest. It has been a terrific year for our schools.

Guy Shears
Executive Principal  (CEO) 
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CO-DESIGN UPDATE: 
REFLECTION ON 2018/19

The Core Co-Design Strategic Team currently is 
made up of representatives from every school.    
The Strategic Team responsible for collaboratively 
constructing our Trust Curriculum rationale and 
philosophy of KASE throughout summer 2018, 
have focussed this year on how KASE can be 
implemented, developed and monitored.   We have 
also focussed in on which aspect/s of KASE would 
best support the ‘how’ of curriculum delivery 
Teaching and Learning.  It was strongly felt that the 
ability to communicate would most enable our 
pupils to build relationships, collaborate, discuss, 
deliberate, share ideas and develop as citizens.  

The Strategic Core Co-Design Team felt that Oracy 
is a means for supporting high quality Teaching 
and Learning and wellbeing and that Oracy would 
therefore be the best driver for Teaching and 
Learning development work to support KASE 
philosophy into action.  ‘Talk is the most powerful 
tool of communication in the classroom and it’s 
fundamentally central to the acts of teaching and 
learning’ (Professor Frank Hardman).  Put simply, 
verbal communication skills are vital to success in 
life, work, support, happiness and wellbeing.  It is 
easy to be passive recipients and disempowering 
to be unable to communicate views, thoughts and 
ideas.  The team also identified Oracy as a key 
driver for social justice.

Each of the Core Strategic Team members set 
up Teaching and Learning Development Teams 
within their own schools during autumn term 
2018/19.  An Oracy Definition, Policy, Strategy 
were then collaboratively written by The Core 
Strategic Team, taken back into senior teams 
within schools for reflections, adjusted accordingly 
and approved by the Trust Board in January 2019.  
Each Core Strategic lead then set about looking 
at what an implementation timeline for Oracy 
would look like within their own setting - being 
driven by the respective Teaching and Learning 
Development Teams.  Representatives from each 
of these teams went to visit School 21 in March 
and have developed pedagogy to support Oracy 
within their settings this year.

The Core Strategic Team also worked up School/
Voice 21’s Oracy Framework to support our 
work experimenting with different approaches 
and have shared it with Voice 21 and worked on it 
with Alistair Smith.  Alun Reeves (AVP Churchhill 
and Abbey Wood) is completing the School 21 
Oracy Leadership programme.   Angela Crawley 
(Principal of Sutton Park Primary RSA Academy) 
has been accepted onto the programme for 
September 2019 and I completed the Oracy 
Pioneer Training in 2019 as school improvement 
lead, so our links with Voice 21 are growing.

WRITTEN BY: SAM MCMONAGLE
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KASE and PSHE is also on the agenda going 
forwards.  Di Smith has driven work on Philosophy 
for Children (P4C) this year looking at how P4C can 
be implemented as a strategy across each Primary 
setting including Middles as a means for supporting 
KASE, Wellbeing and Oracy developments.  P4C 
recognises oracy’s importance in pupils’ social and 
emotional development and wellbeing.  Training 
for all Primary on P4C is in place for 2019/20.  
Angela Saul (VP from Ipsley CE RSA Academy) is 
also looking at KASE and PSHE across the Trust.  
Meanwhile the Core Strategic Leads are mapping 
out what Experiences our pupils have whilst within 
our schools ‘Entitlement to Experiences’ (and how 
we design experiences going forwards) is such a 
key part of our curriculum philosophy.   This focus 
will form part of our final summer term Core Co-
Design meeting and support our reflection of this 
year’s work and ways forward for 2019/20.

Key Stage 3 developments continue with our 
review and rewrite of KS3 curriculum and 
assessment.  This pilot year of 2018/19 has seen 
us trial Year 7 and 8 co-designed work across all 
schools and subjects and we are now reflecting 
on this work in summer 2019: what has worked 
and what needs to be adapted further/rewritten 
together?  From June 2019 subject areas are also 
busy co-designing Year 9 as Year 9 comes back into 
Key Stage 3 from September 2019 (including using 
language of KS3 Assessment rather than GCSE 
grades).   It is a busy and exciting time as CoDesign 
sees curriculum as the act of collaboratively 
designing learning experiences from big ideas and 
key concepts, linking knowledge and skills together 
(often through Oracy).

Subject leaders and school representatives on 
the co-design subject teams are working hard to 
ensure we have a broad and balanced curriculum 
which stretches and challenges and enables depth 
and engagement for our pupils.   We are continually 
asking each other about threshold concepts, 
correct levels of pitch and challenge and how we 
can design learning experiences to enable pupils 
to think and talk like experts (like Mathematicians, 
Geographers, Historians, Writers, Artists, 

Scientists etc). Nic Beech (Principal of Ipsley CE 
RSA Academy) has reviewed the implementation 
of  Year 7 and 8 so far and this is an ongoing 
process and will evolve to include reviewing Year 
9 next year and building in opportunities for peer 
reviews of Key Stage 3 developments.

In May 2019 we also appointed Trust Lead subject 
roles., these are vital and important new roles.  
The main purpose of which is to: promote and 
enable collaboration across schools within the 
subject; ensure good practice is shared quickly with 
Education Improvement Team and school leaders 
for schools to use; lead the subject Co-Design 
team meetings; support Trust standardisation and 
moderation;  enable CPD (including Speakers /
Examiners at subject co-design meetings) and to 
liaise with Primary Subject Leaders.

Much has occurred in the last year with KASE 
curriculum development, the focus on Oracy as 
the means to supporting high quality teaching 
and learning work, the set- up of Teaching and 
Learning Development Teams within each school 
(who are driving Oracy within their settings) and 
subject Co-Design work in KS3.  We know we 
still have much to do in ensuring we offer pupils 
a broad, balanced and enriched curriculum as we 
seek to develop confident and creative learners 
who can thrive in an ever- changing world.  We 
are committed to doing this and the KASE 
philosophy works by being embedded into how 
learning is planned, delivered, evaluated and 
improved.  The development of Co-Design teams 
and subject leads are drivers to support this work 
going forward.  Co-Design ensures sustainability 
and builds in opportunities to co-reflect and 
reconceptualise curriculum and planning together 
as part of the improvement process.

We have had a busy year and are looking forward 
to embedding and developing curriculum work 
further and in particular moving forwards with the 
newly designed Year 9 curriculum from September 
2019.
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Oracy is Teaching and Learning.  It is well-being.  It is about the dialogic 
classroom and staffroom.  

‘What makes it work in schools is being intentional about it’ 
School 21



We want to put Oracy at the heart of our teaching and pedagogical 
development work.   Talk comes out of thinking and we can’t plan talk without 
planning thinking.  Children having something to talk about is at the core of the 
ongoing work on Oracy across the Trust. 



DEVELOPING ORACY AT 
CRSAAT

‘Through talk we make sense of knowledge, we 
challenge it, we articulate it, we explore it.  It is 
through talk that we deepen humanity’ 
(Peter Hyman School 21)

Bright and early on a cold March morning, 15 leaders 
and teachers from across all the Trust schools 
set off on a minibus trip from the Midlands to 
Stratford London to visit School 21, the pioneering 
school founded in 2012 by Peter Hyman where 
Oracy underpins provision.    We have engaged 
with School 21 and Voice 21 over the last year 
through their Oracy Pioneer and Leadership 
programmes as at CRSAAT we see Oracy as a 
driver for developing Teaching and Learning and 
providing the bridge between knowledge and 
skills.  We believe Oracy is the bedrock of pupils’ 
ability to use language and communicate.  A focus 
on spoken language and being able to articulate 
thoughts, ideas and passions will enable our KASE 
curriculum philosophy to come to life; Oracy is 
thus an integral part to how we design and deliver 
curriculum.  Thus because of our determination to 
develop Oracy, we were keen to go and visit the 
school where Oracy is given such value.

School 21 opened its doors on 28th March 
with The Great Oracy Exhibition; a day bursting 
with engaging debates, discussions and dialogue 
on oracy education, participatory teacher led 
sessions and student showcases from teachers 
and students from across the UK.  Peter Hyman  
has said ‘for those who wish to close the achievement 
gap between the richest and the poorest, then Oracy 
is the best route to that goal, the greatest indicator 
that someone has moved from illiterate to literate, 
inarticulate to articulate’.  This resonates strongly 
with RSA values of social justice and the benefits 
of Oracy for pupils’ employability, academic and 
economic success and well-being.  

We were incredibly excited at seeing the school 
in action and the fantastic selection of pedagogy, 
practice and performance which was part of the 
Exhibition.  During a packed day we experienced 
a School 21 ‘discussion’ assembly, played a part in 
a Harkness Discussion and each went to a wide 
range of workshops (curriculum planning to 
stretch and challenge; how to use talk to widen 
vocabulary; sustaining a culture for whole school 
Oracy; how to stretch thinking, building knowledge 
through Oracy and how to become an articulate 
school are to name but we few).  We split up 
to cover the maximum we could; to divide and 
conquer and then regroup and share!

Panel discussions led by Michael Rosen, Sir Nick 
Williams, Barbara Bleiman, Beccy Earnshaw 
(Director of Voice 21) and Peter Hyman (CEO of 
School 21), Stewart Pearce and Rob Drummond 
were standing room only as they debated :

• Oracy & School: What schools could sound like.
• Oracy & Society: Talking about a revolution!
• Oracy & Self: What my voice says about me?

The day gave us much to think about and many 
takeaway points for our own work on Oracy going 
forwards.   As Voice 21’s Amy Gaunt and Alice Stott 
put it their stunning book on Oracy Transform 
Teaching and Learning through Talk, ‘’Talk is such 
an essential part of our everyday existence that 
it is easy to engage in it unthinkingly.  However, to 
neglect spoken language in the classroom does a 
disservice to the young people we teach.”

WRITTEN BY: SAM MCMONAGLE
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We discussed our thoughts and ‘takeaway’ points 
on the long drive back.  Each of the teachers 
and leaders who attended this event wrote up 
their sessions and learning points to share with 
each other as we had covered such a range of 
the events between us.  A follow up Teaching 
Development Team meeting within each school 
then occurred where the representatives who 
had attended The Great Oracy Exhibition shared 
learning points, ideas, strategies and approaches 
within their school-based teams.  

Summary of Ways forward with Oracy back in 
CRSAAT schools:

All members of the Teaching and Learning 
Development Teams within each school have 
had, and will continue to have in summer 2019, 
CPD opportunities and workshops to develop 
pedagogy for Oracy and share ideas (Alistair 
Smith, David Barclay and Martin Robinson will 
have all led sessions throughout this year).  This 
is to ensure focussed support of those who are 
going to champion Oracy developments within 
schools.

Each Teaching and Learning Development Team, 
led by the Teaching Strategic Leader within each 
school, will continue to experiment with their 
own pedagogy on developing Oracy through out 
the summer term 2019 and will be linked into 
department/subject/phase areas from next year.  
CRSAAT Trust Oracy Policy and Strategy have 
been co-written by all Teaching Leads across the 
Trust.  Each school will now have a clear Oracy 
Implementation timeline going forwards and 
bespoke to school setting. 

The School Teaching and Learning Development 
Teams who are driving Oracy within their settings 
are being led by the following senior leaders:

• Abbeywood First and Churchhill Middle: Alun 
Reeves (Assistant Principal)

• Ipsley Middle: Tracey Darby (Assistant Principal)
• Sutton Park Primary: Angela Crawley 

(Principal)
• Arrow Vale: Michaela Yeomans (Assistant  

Principal)
• RSA Tipton: Anna Haslam (Vice Principal)
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Staff and pupils alike at Ipsley CE RSA Academy 
have been working hard at continuing to develop 
their oracy skills.  All staff attended a CPD launch 
about the importance of oracy which included 
lots of discussion about the importance of this 
for the futures of our pupils and how it can be 
skill that can transform lives and open doors to 
new opportunities. 

The teaching action research team, which includes 
a range of RQTs has been busy trialling a variety 
of ideas in their lessons and intervention sessions. 
As a result of this, they led a very busy and 
informative CPD session for staff full of takeaway 
ideas to help to develop oracy techniques and 
consider planning needs into the next academic 
year. 

Our pupils have had some fantastic opportunities 
in and out of lessons.  From facing the ‘Dragon’s 
Den’ in IT to presenting arguments in a court 
room in English, pupils have been stepping up 
to show off their skills in an exciting variety of 
contexts. 

Church Hill Middle RSA Academy have been 
working on understanding how to form an opinion 
on art.  They’ve been introducing pupils to a wide 
variety of different artists and art movements as 
part of our oracy focused starters. 

Pupils are given an image of a piece of art, (or two 
images to compare) and they are asked to discuss 
what they notice and wonder about the piece 
and the artist who created it.  We discuss the 
narrative, composition, techniques, context and 
artist’s intentions and this informs our opinions. 
As a class, we then rehearse our responses and 
confidently express and justify our thoughts. 

In Year 7 they compared and contrasted the 
stagecraft decisions directors have made, focusing 
on oracy skills using the model to help construct  
conversations.

The children considered their first reactions and 
were then encouraged to look again more closely.  
Their conversations fed into their written work.  

ORACY IN ACTION
WRITTEN BY: SAM MCMONAGLE
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At Arrow Vale RSA Academy, the Teaching and Development Team have been busy considering the 
barriers that specifically our young people face when it comes to oracy and devising strategies that we 
can implement to support students with overcoming these.  Our T&D team have split up in to pairs to 
focus on three key areas: strategies to support oracy when students are working in groups, pairs and 
individually.  This summer term, the team are trialling strategies in their own classrooms and leading oracy 
discussions within their respective subject areas.  We are also enabling all staff to observe others with a 
focus on oracy by carrying out a whole school oracy audit. Our audit and summer term research will 
feed in to our September training day when the T&D team are going to share their strategies whole 
school in a mini oracy exhibition

RSA Academy Tipton launched their oracy work 
by organising an inset day, this is their extensive 
programme of workshops:

‘The Confidence Conundrum’: Creating a 
culture for oracy.  Explore what the pupils think 
the main issues are, and what strategies that we 
as teachers/educators can use to help pupils to 
have confidence in the classroom in articulating 
and exploring their ideas. 

Zoom in zoom out.  Thinking and talking like an 
expert.  Looking at how to get pupils talking and 
thinking like an expert and how oracy is the key to 
connecting facts to big ideas.  A dialogic classroom 
can also enable pupils to explore ideas through 
talk thereby developing their confidence.

Talking Point: Meta strategies for developing talk 
in a group setting.  Explore strategies to scaffold 
talk and allow learners to actively reflect on the 
quality of their discussion.

Express to impress.  Our pupils love to disagree! 
During this session we will explore ways to turn 
disagreements into thoughtful measured debate 
through a range of strategies including the use of 
silence and reflection as well as scaffolded talk.
Finding your voice.  Support pupils who lack 
confidence with formality, register and developing 
vocabulary so pupils can confidently express 
ideas, moderate language and tone appropriately.  
Practical strategies such as use of a formality scale 
will be shared and modelled.

Good, ideal, ultimate: Extending pupils’ verbal 
responses to deepen thinking.  How can we use 
exploratory talk to help pupils manage challenging 
materials and develop their thinking?  How can we 
use talk to widen vocabulary and enable pupils to 
speak like experts?  The introduction of deliberate, 
ambitious vocabulary is a golden thread running 
throughout this session.

“I don’t get it.” Developing a culture of no 
opt out and quality explanation.   Explore how 
we can develop high quality explanation and 
metacognitive prompts so pupils can articulate 
aspects that are challenging and can practice 
explanation processes.

Are they actually listening?  Strategies to help 
learners reflect on their own listening skills 
and then develop these skills to help deepen 
understanding.
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Rationale
Teaching across a pair of schools in Redditch (one 
a first school and the other a middle school), I 
work with many students who do not come 
from ‘talk-rich’ environments or have the early-life 
experiences of their more advantaged peers.  As 
a Trust of schools, we are committed to improving 
the oracy skills of students in our schools in the 
hope of closing this ‘word-gap’. Sadly, this is not 
merely a local issue; a recent study involving over 
1300 teachers found that:

“at least 40% of pupils lack the vocabulary to 
access their learning. 69% of primary school 
teachers and over 60% of secondary school 
teachers believe the word gap is increasing… 
in reality, the word gap is an issue that affects 
all pupils. We know from other research that the 
size of a child’s vocabulary is the best predictor 
of success on future tests and children with a 
poor vocabulary at five are four times more 
likely to struggle with reading in adulthood and 
three times more likely to have mental health 
issues…” 
(Oxford University Press, 2018)

In recent years, I have noticed students throughout 
our schools (ages 5-13) struggle to comprehend 
texts because of their inability to understand so 
much unfamiliar language. During the autumn 
term of this academic year (as part of our drive to 
place oracy at the heart of our curriculum), I have 
also seen the impact of that improving students’ 
vocabulary can have on the quality of their spoken 
and written work. For this project, I decided to 
focus my research on whether this also extends 
to a positive impact on their reading skills. 

My research question was:
“To what extent does the explicit teaching of 
vocabulary, over the course of one term, impact on 
the reading outcomes of year four students currently 
working below age-related expectations?”

Baseline data
As mentioned above, through reading with 
students and discussing their reading with 
them, I came to understand that their ability to 
understand whole texts was significantly limited 
by their misunderstanding of unfamiliar vocabulary. 
For several of our students, despite being able 
to decode new words, they lacked the ability to 
unlock the meaning of words not in their lexicon, 
often leading to a clouded understanding of large 
parts of the text. 

The focus group I selected all demonstrated this 
trait. This group consisted of two male students 
(students 1 and 2) who had been judged to be 
working at the expected standard for reading at 
the end of Key Stage 1, but had since fallen behind 
the age-related standard by the end of Year 4, and 
three female students (students 3, 4 & 5) who 
have been consistently ‘working towards’ the 
expected standard from Year 2 to Year 4. Because 
the whole of our Year 4 cohort was given the 
same vocabulary-rich ‘diet’, it was not possible to 
use a control group in this study.  

Baseline and impact reading scores can be seen 
in Table 1, below. Students were assessed using 
the Suffolk Reading assessment. This tool, although 
not something I would usually use, was perfect 
for this project as it asks students to select the 
appropriate word from a choice of four to 

DOES IMPROVING THE VOCABULARY 
OF YEAR 4 STUDENTS IMPACT ON 

THEIR READING OUTCOMES? 
WRITTEN BY ALUN REEVES
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complete a sentence and then gives a measurable, 
standardised score for comparison at the end of 
the project. 

Intervention and intended impact
A range of strategies were utilised over the course 
of the project, including:

Students helped decide on a meaningful purpose 
for their use of language from the outset.  As part 
of our ‘Global Goals’ theme, students decided to 
give a voice to previously unknown animals at 
risk of extinction around the world.  This gave 
them a reason to widen their vocabulary, as they 
knew they would need to talk with expertise at a 
showcase event.

Unpicking unfamiliar vocabulary by using 
morphology to explore families of words as 
opposed to one single word. We did this by 
focusing on root words, suffixes and prefixes, as 
well as searching for words within words.

Building a fascination for language through 
etymology, discovering the origins of new words 
and vocabulary related to them.   

Highlighting vocabulary to unpick with students 
across the curriculum; in particular, vocabulary 
used in many contexts (tier two), not merely 
subject specific vocabulary (tier three). This was 
then introduced with a simple ‘2:1:2: repeat: use’ 
strategy: 

• Teacher uses new word in context
• Repeats using familiar synonym (tier one)
• Repeats again using tier two version of 

word 
• Children repeat and use

New vocabulary was displayed for students to 
access and use on ‘colourful vocabulary’ charts. 
Students placed new and useful vocabulary (tiers 
two and three) on different sections of a chart 
depending on how it might be used in context. 
This promotes higher level thinking as students 

have to choose how to display the word as well as 
helping guide how it might be used when applying 
that new vocabulary.

A change in approach to guided reading sessions 
to incorporate the VIPERS approach (an emphasis 
on key questions during the session covering six 
areas effective readers need to apply: Vocabulary, 
Inference, Prediction, etc).  The use of the V in 
the acronym embeds the importance of students 
taking the time to decipher the new vocabulary, 
using context, morphology, synonyms, etc in a 
text. This is modelled / guided by the teacher, but 
quickly becomes part of the students’ reading 
‘toolkit’.

Encouraging use of new vocabulary at home: 
the quality of parent-child interactions is such an 
important factor in early (and consequently later) 
language development. We therefore regularly 
sent students home with a “please talk to me 
about…” sticker, promoting discussion at home 
while also giving students further opportunities to 
embed that new vocabulary. 

Impact data
The baseline measurements were repeated after 
one term of vocabulary building intervention, as a 
comparison to measure impact. The findings can 
be seen below. Students comments were also 
recorded throughout the intervention, to capture 
their thoughts on the relationship between 
vocabulary and reading. 

Reading assessments
Looking purely at the reading ages derived from 
the Suffolk vocabulary assessment, the three 
students who started with the large deficits 
against their chronological ages all made the most 
significant improvements / gains to lessen the gap. 
Interestingly, Student Five, who had a reading age 
twelve months ahead chronological as a baseline, 
made only the expected chronological progress. 
This would suggest the intervention worked most 
effectively for those with the largest gap. 
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Student comments

“While exploring the word ‘redesigned’, Student 
3 identified the word ‘design’, discussed it’s 
meaning with a real experience from earlier in 
the school year and then explained: “they had 
done it again – because it has the re prefix”.

“When discussing the word ‘uninspired’ in his 
reading, Student 1 explained: “I remember 
‘inspired’ from an art lesson (a piece of tier two 
vocabulary highlighted earlier in the year) and un 
means they are not inspired – it also mentions 
‘bored’ later on, which I would be”.

These are just two examples of similar thinking that 
students described of finding words within words, 
using synonyms to find a ‘best-fit’, using prefixes 
and suffixes to support and extend their growing 
bank of new tier two and three vocabulary.  Many 
students also felt that they were more capable at 
tackling challenging texts after the intervention, as 
they had ‘tricks’ to use if needed.
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Evaluation

In hindsight, a control group or historic Suffolk 
assessment data would have strengthened this study, 
to measure the impact that normal development 
would have had in comparison.  Without this, I can 
only suggest that the project had a positive effect. 

Written and spoken use of new vocabulary is easy 
to identify.  Over the course of this school year, I have 
noticed a marked improvement in students‘ use of 
oral and scribed vocabulary they have explored in 
appropriate contexts.  However, most reading is an 
internal monologue / process.  This means monitoring 
use of strategies developed is difficult, so measuring 
impact is equally difficult. 

In addition, reading is much more than simply 
deciphering words, yet understanding more of those 
words and being able to take meaning from more 
of the text must surely impact on ability to then 
process that meaning alongside empathy, inference 
and all the other skills a reader needs. To investigate 
this in more detail would require a longer, more in-
depth study. 

Although the impact of this research is not strictly 
measurable in data, the outcomes I have seen in 
terms of reading understanding and comprehension, 
alongside comments from the students themselves, 
are enough to convince me that the teaching 
methods used in this project would benefit all of 
our students.  With this in mind, this project and the 
approach to developing vocabulary has been shared 
with staff across both schools, and I look forward 
to working closely with colleagues to develop this 
practice further. 
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“
“

ABBEYWOOD ACHIEVES GOLD

We are very proud to announce that we have earned Artsmark Gold Award for 
our commitment and achievements in The Arts, which includes art, music, dance and 
drama.  We will hold this award for 2 years, during which time we are hoping to share 
our best practice with even more schools. Congratulations to all the staff and children 
who make this possible.

WRITTEN BY DEENA FROST

Our innovative and highly creative curriculum 
puts the arts at the centre of many learning 
experiences, giving our children a wealth of 
opportunities and experiences.  Our aim over 
the next few years is to continue to build on 
this, giving the children broader and richer 
experiences which enhance their learning and 
development at every level.  It is an exciting 
journey to be on and I am very proud of the 
hard work and commitment of the whole 
school community.  

Deena Frost

We always learn in exciting and interesting 
ways. This week we have started our new 
theme ‘The Feel Good Factor’ with drumming, 
dance, singing and yoga workshops which have 
given us real experiences of ‘feeling good.’ 
Working with different professionals makes us 
realise what we can really achieve if we work 
hard.

Year 4 Pupil
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The theme for the entire spring term’s learning was focussed around exploring global issues. 
The children developed in depth knowledge about how they might be able to make a 
difference to protect our planet.  The children became mini activists, talking passionately and 
knowledgeably about their understanding around issues that were important to them.  

Topics such as energy waste, sustainable energy, recycling, re-using materials and animal 
welfare really took the children’s interest.  Along the way, they became involved in wider 
community projects such as a ’big spring clean’ involving the local community in a large 
scale litter pick across Church Hill and inviting a local business to bring along their recycling 
dumper truck, allowing the children to understand the whole process. 

We played a part in ‘the big switch off ’, a National initiative where we refrained from using 
any energy for half an hour in school. The eco council joined with the Church Hill Big Local 
project to plant thousands of bulbs in an unloved area of the community and revisited these 
to see the fruits of their labour.  We also won a bid and were donated hundreds of trees 
that the children have planted in an area of the school grounds to develop a further area 
for wildlife to inhabit.

GOING GLOBAL
WRITTEN BY DEENA FROST

Find out more about the big switch off and Earth hour here 
https://www.wwf.org.uk/earthhour

Do your part for the planet.
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Early on Monday morning our nervous and excited year 7’s from Church Hill Middle made 
their journey to Dover, arriving at the white cliffs just after sunrise.  After a quick geography 
lesson from Mrs Jones about Dover Castle, we boarded the ferry and had a safe and clear 
crossing to Calais.   The pupils had their first experience of French road signs, French wildlife, 
and driving on the wrong side of the road!

On Tuesday, the children explored the famous Palace of Versailles, with its breath-taking 
chandeliers and artwork.  No less impressive were the extensive gardens, where we enjoyed 
a long and sunny walk around the fountains.

Wednesday morning saw us up bright and early for croissants and hot chocolate, before we 
headed off into the heart of Paris.  Despite some trepidation, all 40 pupils managed to make 
it to the “sommet” of the Eiffel Tower (and all members of staff).  It was certainly worth it to 
take in the miles of Parisian landscape, and the pupils loved the experience.

The weather stayed favourable and our trip continued with a boat ride down the river 
Seine, a tour of the Champs-Elysées and Louvre with our PGL guide, and finally a hushed 
walk through the cavernous halls of the Notre Dame.  Already it was our final night at the 
Chateau, and our year 7s made the most of it by trying the local delicacy – escargots.  Having 
fearlessly climbed the Eiffel Tower, the majority of our pupils saw no problem in eating snails 
for dinner.

The final day of the trip had arrived, which could mean only one thing, Disney!  The 
wonderment didn’t stop all day as our entourage enjoyed rollercoasters, log flumes, Star 
Wars simulators and a musical parade.   After buying souvenirs for family and friends in the 
Disney shop, we headed back to the channel crossing for the long drive home.

With love 

from Paris

KEEPING UP WITH 
CHURCH HILL 

MIDDLE SCHOOL
WRITTEN BY CHERIE LEWIS
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Our Young Voices choir sang their hearts out as they joined over 6,500 other school children to perform 
alongside Tony Hadley (Spandau Ballet), Beau Dermott (Golden Ticket Winner from BGT) and Sharlene 
Hector (Ronnie Scotts, London) at the Genting Arena on Thursday 17th January.  We sang a range 
of different songs and medleys including ‘The Swing Thing’, ‘Pop Medley’ and ‘The Greatest Showman’ 
Finale which even included a special recorded message from Hugh Jackman!  Our pupils demonstrated 
excellent commitment, energy and behaviour throughout the day and we are very proud of them! 
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Church Hill Middle School Senior Choir (and 3 year 5s!) sang their hearts out at the Pyramid Concert 
on Tuesday, 2nd April, in front of a sell-out audience at the Palace Theatre.  The show opened and closed 
with all the schools performing together with Isobel and Kiera singing the solo part for the opening 
acapella number, Oleo.  Each school choir then sang two songs: we sang Wonderful World (soloist Kylah) 
and Love My Life (soloists Susannah and Katie) which included sign language instead of our usual actions! 
We have had so many lovely comments from the audience and we really enjoyed performing! Our next 
performance will be as a whole school choir with Seniors and Juniors performing together at the Choirs 
Connected annual Summer Concert ‘SING’ on 2nd July at the Palace Theatre. Tickets are available through 
the theatre box office.

PYRAMID CHOIR 2019

YOUNG VOICES:

WRITTEN BY CHERIE LEWIS
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ENGINEERING 
BRIGHT AND VARIED 

FUTURES

A group of Arrow Vale Year 9 pupils visited G&O 
Springs in June. The Redditch based company, 
which started in 1973, makes springs for the 
aerospace industry. 

They showed us how they tested the raw 
materials before turning them into springs. We 
saw how springs were both hand and machine 
produced. We were taken through the quality 
assurance process.  Their latest thing is covering 
springs in a dye to test for imperfections. We had 
to stand in a pitch black room lit by UV light to 
see the dye work. 

Our favourite bit was making our own spring 
although we were pretty slow.  The employee 
said he could make 500 a minute so we need to 
practice

We would like to 
thank G&O Springs 
for opening their 
doors to us!

PART OF ‘OPENING DOORS TO BUSINESS’ PROJECT
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A group of year 9 students were asked to attend Redditch Police Station just before the 
Easter holidays.   The CEIAG session gave the students the opportunity to ask questions about 
different routes into joining the police force.  They got to try on uniforms and handcuffed 
two police officers.  They had to respond to a missing persons report and explain how they 
would solve the case step by step.   Teamwork and cop-like collaboration meant that our 15 
year old “misper” was successfully located and returned home.  Thank you to Redditch Police 
Station for having us and letting us go free at the end of the session.

Student Account of the visit…

“The police trip was very informative and enjoyable.  It taught us a lot about what it takes 
to work in the police and what they do day-to-day.   We all participated in a missing person 
mystery which showed us how to think deductively.   We then got to ask questions, try on 
the uniform (the jackets were very heavy!).   Overall, I really liked the trip and would definitely 
recommend it to others”.

IN THE LINE OF DUTY
PART OF ‘OPENING DOORS TO BUSINESS’ PROJECT
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IPSLEY 

PEACEFUL 

PROTESTS

Ensuring that pupils are enjoying a full and rounded 
education at Ipsley has been a priority for the 
English Department.  This year, the introduction 
of the KASE curriculum, has given us wonderful 
opportunities for pupils to be involved with a 
variety of experiences that have supported their 
learning. 

In the Spring Term, pupils studied Protest Poetry. 
The aim of the unit of work was for pupils to know 
the purpose, audience and context of the writing, 
meaning they could draw on this knowledge to 
support their comprehension. As well as this, 
we wanted them to recognise a range of poetic 
conventions and know how these support their 
understanding of the poems they studied. This led 
to them making critical comparisons across two 
poems.

However, we wanted to ensure that pupils were 
able to feel what protest was like, and to know 
the reasons why someone would be motivated to 
protest for what they believe in.  As part of the 
introduction to the scheme of work, the children 
examined images that demonstrated protest, they 
had to make links between the images and this led 
to them asking inquisitive questions such as: ‘If you 
are against something then what are you for?’ and 
‘If you are ‘for’ something, is the message always 
positive?

WRITTEN BY NICOLA BEECH
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Having looked at a range of protests such as the 
Magna Carta, the Peasants’ revolt! and the French 
Revolution, we examined Martin Luther King’s, ‘I 
Have a Dream’ speech.  Pupils had to identify what 
type of protest it was, peaceful or not, what the 
protest was for or against in order to appreciate 
why he gave the speech.  This then led on to the 
study of songs such as, ‘The Lonesome Death 
of Hattie Carroll’ by Bob Dylan and the poem, 
‘Charlotte O’Neil’s Song’ by Fiona Farrell.   The 
pupils were able to examine the different ways in 
which protests can be presented.

The culmination of this work was a Peaceful Protest. 
Pupils had the opportunity to create their own 
protests and the freedom to protest in a way in 
which they thought most suitable. During lessons, 
pupils prepared placards, posters and poems in 
order to express their thoughts and ideas.  There 
was a wide range of protests, from racism, to 
gambling and the treatment of the NHS.  It was 
clear that our pupils felt passionately and wanted 
to display their support for or against the subjects. 

On Mondays, pupils take part in the Morning Mile; 
this time was used to give them a prime opportunity 
to conduct their protests and show the other 
members of Key Stage 3 what they had produced. 
There were chants, pupils walking in groups to 
expression unity and poems were performed over 
the PA system.  This certainly made for a different 
start to the week and all of Key Stage 3 thoroughly 
enjoyed the experience.  Year 7 are now eager to 
move into Year 8 and to have the same opportunity 
offered to them. 
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The exciting trip to Iceland began at 2.30am, when parents and students gathered outside 
school. We hit the road by 3.00am to catch our morning flight from Manchester airport to 
Keflavik in Iceland.

Upon landing, we headed straight to the Blue Lagoon. A geothermally heated open air spa 
with water at a warm 30°C to 38°C with a mud mask and soft drink included. Located in 
the middle of a black lava field, the water is mineral-rich with high levels of silica, giving the 
Lagoon its rich blue colour.

After this relaxing experience, students were then taken on a guided tour of Reykjavik, the 
capital of Iceland. Students visited Reykjavik City Hall, the famous Hallgrimskirkja church, as 
well as the historic harbour area. Then it was back to the hotel for dinner and an early night!

On the second day, students were treated to a full day guided tour of the Golden Circle. 
Starting the day at  the Hellisheiði power station, all students learnt how geothermal power 
stations work, producing electricity from a renewable energy source. As part of this day, 
students also visited Thingvellir National Park, Gullfoss waterfall and the erupting Geysir (as 
well as a walk around the Kerid Volcanic crater).

The weather was cold and windy, and students did extremely well to battle the elements in 
these difficult conditions.

On the evening, we had our Northern Lights tour (the Aurora Borealis). We were extremely 
lucky to have the sky lit up whilst we were there. It was also one of our students’ 16th birthday, 
what a special birthday it was!

On our third and final full day, we had a tour of the South Shore. Highlights of this included 
Seljalandsfoss and Skógafoss waterfall, as well as visiting a black volcanic beach with special 
rock formations which can’t be found anywhere else in the world. Students also got to walk 
up to Mýrdalsjökull glacier. Conditions were extremely difficult with wind speeds of around 
40mph.

After an early breakfast, we then caught our flight back to Manchester airport, arriving at 
school at around 5pm after a very busy but exciting four days of travel.

All students were exceptionally well behaved and represented our school phenomenally well.

I am sure they found this one in a lifetime trip as memorable and enjoyable as we did – thanks 
to all involved!

TIPTON PUPILS 
HEAD NORTH

WRITTEN BY: JOSH BISSELL
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FOR MORE IMAGES GO TO HTTPS://WWW.
RSAACADEMY.ORG/ICELAND-TRIP/
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SUTTON PARK COMMEMORATES 
JOINING OUR TRUST WITH A 

FANTASTIC MURAL
On the first of January 2019 Sutton Park Primary RSA Academy joined the Central 
RSA Academies Trust.  The school celebrated this proud occasion in a number of 
ways.  An enormous, collaborative art project took place during the first fortnight 
of the term with over 400 children, family members, school staff and students 
from other schools in the Trust taking part.  They created a collage that is hung in 
the school hall depicting just a few of the amazing changes the charity has made 
since its inception in 1754 and some notable Fellows that have been linked to the 
RSA in that time.  The children learned a lot about the organisation that they have 
become part of alongside their families which further fuelled their pride. 

WRITTEN BY ANGELA CRAWLEY
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“
“

“

I think it was amazing because we don’t 
normally get to take part in a whole school 
project and we got to speak to people that 
we don’t normally see.

Harry A

It was mind-blowing taking part in making 
this mural. I love seeing the bits that I have 
made along with the bits that people from 
other schools have helped us with.

Mia-Lea O-S

I think it is quite extraordinary to have 
wrapped up the entire history of the RSA in 
our murals.  Having them in our hall makes 
me feel quite special.

Megan G
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YOUTH-LED SOCIAL ACTION
MAKING A DIFFERENCE TO SCHOOL 

AND COMMUNITY

What is RSA4?

RSA4 is a pupil-led youth social action project 
for Year 4 pupils across RSA Academies and local 
schools. It provides pupils with a chance to identify, 
research and take action on a social issue that will 
make a positive difference to their school and the 
local community.

Our RSA4 programme will develop a sustainable 
primary social action programme with Year 4 
pupils that will be student-led and high-quality. 
Most importantly the programme will deliver a 
‘double-benefit’ by creating positive social change 
for the wider community, as well as empowering 
those young people leading the action. RSA4 is 
taking lessons learnt from the RSA Academies’ 
long-running social action programme for Year 8 
pupils, RSA8 – now in its fifth year.

The programme is first being developed and 
tested in four first schools in the West Midlands, 
including two RSA schools, Abbeywood First 
School and Sutton Park Primary RSA Academy, 
and two neighbouring schools, Woodrow First 
School and Charford First School.

RSA4 works with 40 pupil leaders across the 
participating schools for more intensive workshop 
training on leadership skills including problem-
solving, teamwork, communication. Pupil Leaders 
then take this learning back to their schools to 
share these new skills with their peers and to 
come together to implement their social action 
project within the community as a whole year-
group.

RSA4 not only supports pupil development 
but also provides teachers with the skills and 
confidence to build youth social action into the 
ethos of their school through specific training 
and support from expert organisation including 
Association of Citizenship Teaching,  As Creatives, 
Challenge Academy and WE Schools

Growing RSA4

During the academic year 2019 – 2020 we will 
grow the programme to a further 6 schools within 
the West Midlands region, particularly within 
Redditch, Kidderminster and Worcester.

Long term, we intend to encourage more primary 
schools to get involved in social action work by 
sharing our learning through a project report and 
toolkit. We hope that these resources will enable 
other schools to benefit and introduce more 
children to youth social action.

If you would like to know more about the RSA4 
project please contact Hannah Breeze.

With thanks to The Pears Foundation #iwill Fund, the 
RSA and RSA Academies will be working together for 
the next two years to investigate what meaningful 
social action looks like at primary school level through 
the RSA4 project.

WRITTEN BY HANNAH BREEZE
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RSA4 PRIMARY SOCIAL ACTION 
ROAD TRIP

On a very wet and windy Tuesday, RSA Academies 
set out on the first visit of the RSA4 road-trip.  
Over the next month, we’ll be visiting all of the 
participating schools to see how they are getting 
on with their primary youth social action projects. 
It was exactly what we needed to brighten our 
day.

The first visit was to Sutton Park RSA Academy 
in Kidderminster. Given the recent youth-led 
movement to raise awareness of climate change, 
it’s not surprising to see that the Sutton Park pupils 
are just as passionate about environmental issues. 
They’ve decided to dedicate their social action 
project to working towards becoming a greener 
school.

Raising Awareness
After arriving at Sutton Park, I was quickly whisked 
into a series of assemblies for Key Stage 1 and 2 on 
the Year 4 pupils’ RSA4 projects.  The assemblies 
were led by a group of Year 4 pupils who had 
bravely volunteered to present and show off the 
communication skills they have practising as part 
of the RSA4 project.  For many of the pupils, this 
was their first time presenting to such a large 
audience.  They all rose to the challenge to give 
informative and inspiring talks.

Pupils had spent time as a class carefully researching 
key facts and emotive pictures on plastic pollution 
for their presentation. Pupils highlighted that 
the actions of people locally have far-reaching 
consequences as plastic makes its way into our 
oceans and impacts on wildlife, creating a global 
problem.  Pupils wanted to help put a stop to this 
by raising awareness of plastic pollution within their 
own school and campaign to become a greener 
school. Back in their classroom, pupils wasted no 
time in explaining everything they’ve done as part 
of their youth-led social action project.

Conducting research
First on the agenda was to conduct a survey on 
the school communities’ attitude towards recycling 
and the issue of litter.  During their maths lessons, 
the pupils learnt all about surveys including how 
to design their own using a scale and tallying the 
responses they received. Pupils’ surveys included 
questions such as ‘how much do you think our 
school recycles?’ and ‘we would like more recycling 
bins in school.  Do you think this will make an 
impact?’.

WRITTEN BY HANNAH BREEZE
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Taking action
Armed with the information that their school community 
would like to be able to recycle more, the RSA4 pupil leaders 
set about organising a meeting with the School Maintenance 
Manager and Kitchen Team to see how they can cut down 
on single-use plastic and introduce a compost bin. Pupils had 
even thoughtful provided an idea about how the new compost 
could help maintain their school’s sensory garden to support 
the natural environment.

The pupils weren’t content to sit back and wait for things to 
happen. They wanted to inspire the change themselves by 
forming a pupil eco-club to encourage other students across 
the school to join their efforts and organise lunchtime litter 
pick-ups within the school grounds.

Pupils have also written letters to their School Business Manager 
asking for support to introduce new compost and recycling bins 
around the school. Like all good project leaders, the Year 4 pupils 
took a moment to reflect on all their hard work. Something was 
missing from their letter. They had signed off  ‘we hope you take 
our idea seriously’, but how could they make their campaign 
look more professional?
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Campaigning
The answer the pupils decided, was to come up 
with their own logo for their campaign and newly 
formed eco-club.  This logo would allow them to 
create a professional letterhead and badges to signal 
to other pupils their membership to the eco-club 
and to encourage them to speak to Year 4 pupils 
about joining.  During my visit, pupils were in the 
final stages of designing their logos before taking a 
class vote to fairly decide on the winning design.  
When it came down to the last two designs, pupils 
gave careful consideration as to how they could use 
the best elements of both so that nobody would 
feel disappointed and showing that the best ideas 
often come from teamwork.
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WHAT ROLE CAN SCHOOLS PLAY 
IN DEVELOPING YOUNG PEOPLE’S 

SOCIAL AGENCY?

Over the past few weeks, 40  Year 4 pupils have been 
coming together for a series of RSA Academies 
RSA4 workshops that will see the pupil leaders 
develop character traits and practical skills to 
deliver positive social change in their communities 
and schools, through youth social action.

It seems only fitting that in the same time frame 
we’ve seen the recent Schools Strike 4 Climate 
movement inspire hundreds of thousands of 
pupils across 100 countries to walk out of school 
in protest. As well as drawing attention to the 
issue at hand, this action has also ignited powerful 
discussions about the role education plays in 
fostering young people’s civic engagement.

In his Guardian article: ‘If children don’t join the 
climate strike, their schools are underachieving’, 
David Reed, Director of Generation Change, has 
gone as far as to say that those schools who have 
failed to empower their pupils with the skills and 
knowledge to join the protests have deprived 
them of a learning opportunity no classroom can 
teach.

Politicians and school leaders have been left 
grappling with the argument should we condone, 
condemn or even celebrate this particular 
expression of youth agency?

An education with character?
When we talk about developing pupil’s civic 
engagement we tend to frame it in the broader 
context of character education, that learning both 
formally and informally can support young people 
to develop positive character traits or virtues  
within schools.

The idea that pupils need a broad education, one 
that nurtures specific positive character traits 
and virtues is not new. Since 2012, character 
education has been heralded within education 
policy as the silver bullet for developing well 
rounded young people who are better prepared 
to contribute to society. This drive for a character 
focused education followed in the wake of the 
2011 summer riots across Britain.  It’s encouraging 
that in 2019 we are discussing character education 
in relation to a much more positive mobilisation of 
young people.

Yet much can be said on the argument that our 
current education system can be characterised 
by accountability to performance targets and an 
‘education by numbers’ designed for the task of 
getting pupils through exams.

Academic success and securing the qualifications 
that will open doors for every pupil is important. 
However, academic attainment forms just one 
aspect of supporting young people to flourish. We 
need pupils who are resilient to life’s challenges 
and can bounce back after disappointment. We 
want our young people to be ambitious about 
what they can achieve, set goals for themselves 
and work towards them with determination.

No aspect of what is outlined above is exclusive 
to formal learning alone, and neither should it be.
Last month, Education Secretary Damian Hinds 
reconfirmed the Department for Education’s 
commitment to character education. During 
his keynote address to the Church of England’s 
Educational Leadership conference, 

WRITTEN BY HANNAH BREEZE
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Hinds announced youth social action practical 
action in the service of others to create positive 
change – as one of five core foundations for 
building character.

‘I have heard repeatedly from teachers, parents 
and young people themselves about the areas 
of activity which will help develop character and 
resilience. All of them combine elements that 
will stretch and challenge and will help young 
people think, develop and grow and which will 
enhance their self-esteem and confidence.’

Dual relationship and double benefit
The joint statement from the Jubilee Centre 
for Character and Virtues and Step up to Serve 
#iwill campaign highlights that youth social action 
fundamentally contributes to the development and 
expression of character.   The connection between 
character development and social action is a dual 
relationship in which one fosters the other.

‘Character development and the importance of 
virtue should be viewed as core elements of social 
action, empowering all young people to develop 
a clearer sense of their relationships with others, 
as well as of their own purpose in life’.

The Jubilee Centre has suggested that there is 
a set of building blocks to character that centre 
on four types of virtues; intellectual, moral, civic 
and performance.
Intellectual virtues, such as critical thinking and 
autonomy, are central to equipping young people 
to make informed decisions about the world 
around them.  In addition, young people need to 
have moral virtues that act as their social compass 
to guide this decision making and include, among 
others, compassion, sense of justice and integrity. 
Civic virtues are the traits that enable us to feel 
a strong sense of belonging to our communities 
and enable us to act as responsible citizens. Finally, 
performance virtues are often used to refer to soft 
skills such as confidence, resilience and teamwork 
that enable young people to act on intellectual, 
moral and civic virtues.

Developing a strong sense of these virtues in 
young people should engender a commitment 
among the next generation to tackling social 
issues and practical action for change.  Evidence 
has shown that the positive impact of participating 
in youth-led social action has a ‘double benefit’ for 
the young people involved, and the communities 
the action serves.  Social action develops a range 
of building block virtues in young people through 
the learning process of designing and delivery the 
action, as well as empowering communities.

It’s this double benefit that offers young people 
the opportunity to develop skills that employers 
increasingly say they need more of from the 
workforce of the future.  A report published 
by CIPD and Step-up to Serve’s iwill campaign 
found that 67% of employers felt candidates 
who have social action experience demonstrate 
more employability skills such as teamwork, 
communication and understanding of their local 
community.

Social action as a means of developing and 
expressing character might just be the antidote 
to the ‘education by numbers’ system, and the 
answer to the question how can schools produce 
the well-rounded young citizens we need.

Tackling more than just climate change. The 
Strike for Climate Change movement has the 
potential to challenge society’s perception of 
young people’s civic engagement.  The RSA report 
Teenagency: how young people can create a better 
world, shows young people’s participation in social 
action significantly outweighs adult perception. 
Just 5% of adults think that young people today 
are likely to contribute towards social action 
compared to the actual 68% of young people have 
participated in volunteering, fundraising or some 
form of social action.
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However, challenging perceptions is about more 
than just adults preconceived ideas. While 84% 
of young people want to help others only 52% 
believe that they can make a positive difference in 
their communities.  Often young people consider 
their age, position in society and inexperience to 
be limiting factors, but evidence shows that building 
character traits and virtues such as confidence 
in their ability to make a difference encourages 
greater participation among young people, 
especially those from disadvantaged backgrounds.

We know that schools are a particularly ripe 
environment for developing these character traits 
through social action as 74% of those aged 10 
to 20 year old’s who have participated in social 
action got involved through their school.  Yet 
Teacher Voice Omnibus survey carried out the 
NFER for the iwill campaign shows only a third of 
teacher’s surveys felt social action was embedded 
within their school culture.  This gap between 
value and opportunity is particularly pronounced 
at the primary level with the majority for primary 
school teachers indicating that either they don’t 
know what social action is or have not thought 
about implementing it in their school.

Schools need to be given more space to develop 
opportunities for character-based learning to be 
‘taught, caught and sought’ and social action is a 
powerful mechanism for delivering this.

I’m hopeful that the announcement that Schools 
Strike 4 Climate initiator Greta Thunberg, at 16 
years old, has been nominated for the Noble 
Peace Prize demonstrates the influence young 
people can have, particularly when social action 
and education meet.  What started as a one 
person protest has kick-started a global youth 
movement.

If Greta does go on to receive the Noble Peace 
Prize in October she will be the youngest ever 
recipient.  This is where the RSA4 project draws 
on recent research that signals Year 4 as a critical 
stage for introducing young people to youth social 
action.  Research from the Jubilee Centre finds 
that those who start volunteering before the age 
of ten are more than twice as likely to form a 
‘habit of service’ (a commitment to continuing to 
volunteer) than if they start at 16-18 years of age. 
It is not surprising then that Greta first took an 
interest in tackling climate change when she was 
just 8 years old.

Regardless of where you sit on the controversy 
surrounding students striking during school time, 
you cannot deny the next generation have a strong 
desire (and need) to be activists for positive social 
change in times of great uncertainty.

More importantly, they are ready to act. As 
educators, we need to give them the opportunity, 
character and know-how to lead it.

RSA4 is a new initiative supported by the Pears 
Foundation #iwill Fund that will see the RSA and 
RSA Academies investigating what high-quality 
youth social action looks like at primary school 
level.
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RSA8 EVALUATION AND 
CELEBRATION WORKSHOP

Now in its fifth year, the RSA8 Programme 
is a bespoke programme for a group of Year 8 
students to design and deliver their own social 
action project that will have an impact on their 
own school community. This year, the reflections 
and celebration event took place on 3rd July 
at The Business School of the University of 
Wolverhampton.

The day started with pupils reflecting on the 
social issue they had wanted to tackle within their 
communities. From here, pupils began to record 
all of the actions they had taken as part of their 
project.  They then methodically worked through 
the impact and outcomes these actions had led to, 
before considering what had gone well and what 
could have made the project even better if they 
had the chance to do it again.

Pupils were asked to record the skills they had 
collectively learnt from the project, as well as 
writing their own post-it note to mark their own 
personal proudest achievements. Pupils then 
placed their post-it on the ‘achievement wall’ and 
discussed their thoughts as a group. The student 
leaders talked about how they had enjoyed 
meeting lots of new people, how the programme 
has helped to build their confidence and give 
them the opportunity to develop soft skills such 
as problem-solving and self-belief.

Here’s what some of the students shared about 
their achievements:

“I am most proud of myself for communicating 
and working with other people who I don’t know 
and becoming for metacognitive”

“Because of RSA8 I spoke in front of lots of 
people for something I believe in”

“Being responsible for helping to improve the 
school and others education”

“I’m most proud of doing something I won’t have 
imagined possible”

Each group went on to put together creative 
presentations on their social action projects, 
demonstrating their fantastic communication skills 
and growing confidence.

Tackling mental health
RSA Academy and Ipsely CofE RSA Academy had 
both decided to focus on pupils’ mental health 
within their schools. 1 in 10 young people in the 
UK has a diagnosable mental health condition.  To 
tackle this issue each group of Pupil Leaders had 
adopted a unique and creative approach. Pupils 
from the RSA Academy presented on their newly 
created mental health packs to support pupils 
with managing the symptoms of anxiety in the 
classroom.

Ipsley’s pupils presented on their wellbeing garden 
they had created within the school. Pupils had 
encouraged the community to donate old plant 
pots and gave them a new lease of life as they 
painted them in bright colours adding positive 
affirmations such as ‘tough times don’t last; tough 
people do’.  Pupils are also considering how they 
can establish a pupil mentoring scheme within the 
garden so that younger pupils can openly talk to a 
peer if they are worried about anything.

WRITTEN BY HANNAH BREEZE
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Celebrating diversity
Churchill Middle School RSA Academy also 
emphasised the role of the wider student cohort 
in fostering positive relationships.  During their 
presentation, pupils explained that they wanted to 
create a multi-cultural festival in their school to 
celebrate their diverse school community. Pupils 
organised cooking classes, language lessons and 
musical performance around Romanian, Polish, 
Welsh and Jamaican culture (identified by the 
pupils through a survey as the most common 
nationalities represented in the school).

Campaigning for road safety
Causes that pupils felt passionate about were often 
issues that personally affect their school community. 
Pupils from Whitley RSA Academy presented on 
their road safety educational campaign following a 
number of accidents involving students on a busy 
road outside of their school gates.  Central to their 
campaign was a series of presentations to Year 7 
and fellow Year 8 pupils to educate them about 
road safety and launch a competition for pupils 
to design their road safety signs so that student 
voices helped inform the solution.  Pupils also 
took the initiative to write to the council to lobby 
for a zebra crossing and eagerly look forward to 
their response.

Supporting local causes
Pupil Leaders at Holyhead School were driven 
by the experiences of those close to them. 
Located across the road from the school is a local 
food bank. Pupils wanted to tackle poverty by 
organising an items collection and raising money 
for the charity. Pupils have carefully planned to 
carry on collecting food items right up until the 
last day of term to ensure that the food bank has 
plenty of food over the summer holidays when 
many families who would normally receive free 
school meal may struggle.  Pupils also chose to 
tackle the sometimes-stigmatised issue of period 
poverty by working with a charity which provides 
red boxes filled with free period products to local 
schools.  They then made sure to educate both 
girls and boys on this issue. While not formally 
part of their current RSA8 project, Holyhead 

School pupils have also spent time continuing the 
work of previous RSA8 project ‘secret garden’ 
by planting flowers outside the school gates to 
create ‘Hanwell in Bloom’ to bring nature to their 
city that local residents can enjoy.

Learning to lead
The day rounded up with a talk from the Associate 
Dean in the Faculty of Social Sciences, Stephen 
Grady. Stephen had been hugely impressed by the 
pupil’s actions and what they had learnt as student 
leaders. He spoke to them about how social action 
relates to employability skills and preparing pupils 
for the world beyond school.  A report published 
by CIPD and Step-up to Serve found that 67% of 
employers felt candidates who have social action 
experience demonstrate more employability 
skills such as teamwork, communication and 
understanding of their local community.

Well done to this year’s RSA8 cohort for all the 
hard work put into the very successful social 
action projects!
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SCHOOL LEADERS NEED 
MORE SUPPORT TEACHING 

LGBT CONTENT

How schools should teach students about Lesbian, Gay, Bisexual, and Transgender (LGBT) 
content and relationships has been in the news following recent protests.

The public attention comes as schools are considering changes they might need to make in 
response to the Department for Education’s (DfE) new guidance on Relationships and Sex 
Education (RSE).  (The guidance comes ahead of RSE becoming a statutory requirement 
for schools in September 2020.)

We’ve come a long way as a society in the 30 years since ‘Section 28’, legislation that 
prevented the discussion of same-sex relationships in schools and led to the founding of 
LGBT rights campaign group Stonewall.

But if the recent protests have shown anything it is that school leaders need to be supported 
much more loudly if we are to champion the equality of humanity, and reduce some of the 
remaining divisions in society.

The Equality Act and how it shapes teaching of LGBT issues:
Schools have to balance complying with the 2010 Equality Act, following the statutory 
guidance on Relationships Education and RSE, and being leaders with a moral purpose.

The Equality Act merged 116 separate pieces of legislation and created ‘protected 
characteristics’,  reasons why it’s illegal to discriminate against somebody: age, disability, 
gender reassignment, marriage and civil partnership, pregnancy and maternity, race, religion 
or belief, sex, and sexual orientation.  Schools, as a public body, are required to follow the 
public sector Equality Duty.
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What’s really happening in the Birmingham 
protests?
The expectation from the Equality Act for LGBT 
content to be introduced has been challenged 
recently in Birmingham by public protests about 
the teaching of a programme called ‘No Outsiders’ 
at a couple of primary schools.  The programme is 
designed to celebrate equality and teach children 
about the characteristics protected by the Equality 
Act, including sexual orientation.  It is being taught 
at over a hundred schools in England.  Protests 
went as far as Birmingham City Council taking out 
a high court injunction by the local authority to 
remove the protesters from outside a school.

Another primary school who were running the 
programme felt they should postpone it due to 
pressure from parents.  They have now announced 
they are to reintroduce it following consultation 
with parents.

So what’s really happening with these protests? 
There are three things to make clear:

1. The perception about what is taught can be 
very different from the reality of what is taught 
there is an important distinction between 
the teaching and representation of same-sex 
families as a normal family unit, and teaching 
about sexual relationships.

2. What is taught in RSE should be done in an 
age-appropriate, differentiated way depending 
on the age and needs of the child.

3. As Labour MP Angela Eagle said in the House of 
Commons: “education is not propagandising” 
or about “trying to turn people gay”, but 
about respecting their rights to have an “equal 
welcome in school” and “not be bullied”.

The protests have highlighted the issue of one 
Equality Act protected characteristic (faith) 
asserting a moral right over another protected 
characteristic (sexual orientation).  They have also 
highlighted a lack of support and protection for 
school leaders in challenging circumstances.

National leaders need to show more leadership 
instead of leaving tough choices to schools.
As Sarah Hewitt-Clarkson, Headteacher at 
Anderton Primary School, has experienced the 
need to act lawfully and to also show community 
leadership is not always a comfortable place to be.

Education Secretary Damian Hinds said recently 
that “children must be taught about “different, 
strong and loving” families in the new relationship 
education lessons” in what has been his most 
vocal response to the Birmingham protests.  He 
said he would ‘strongly encourage’ primary school 
teachers to discuss with children about how there 
are all sorts of types of families, including those 
with same-sex parents.

Hewitt-Clarkson pointed out that this does not 
go far enough: ‘strongly encourage’ is not the 
same as ‘must’.

At the recent Festival of Education at Wellington 
School, former DfE advisor Luke Tryl went further, 
saying the Headteacher and the school had “been 
profoundly let down by policymakers”.

Ofsted Chief Inspector Amanda Spielman 
commented that “parents need to learn that we 
don’t all get our way” and must accept that “we 
can’t have 100 per cent of what we want” and 
schools should teach that some families have two 
mummies or two daddies.

Most schools would view the relationship with 
parents as one of partnership.  For example, to 
support learning at home, schools require the 
willingness of a parent to make the time and 
enthusiasm for learning, particularly for reading 
given the impact this can have on progress.

Parents are encouraged to be engage actively in 
their child’s learning but if parents take a different 
view to that of the school, whether it is, for 
example, towards attitudes welcoming refugees 
or attitudes to homosexuality what line does a 
school take?
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Indeed, faith schools have a particular challenge, 
given their context, in meeting statutory 
requirements whilst reflecting their own belief 
systems, which are not always consistently 
understood or interpreted.

As Nigel Genders, Chief Education Officer for the 
Church of England has said:

“Schools will be encouraged to reflect their own 
ethos and values whilst being sensitive to the 
needs of the community, including the context of 
belief, faith, religion and culture.”

Why it matters: the impact of LGBT 
representation in schools.
In case we forget why this matters, the rights of 
the child are also central.  It’s worth reviewing the 
impact of LGBT representation in schools.

The Department of Health and Social Care found 
in the 2017 Mental Health and Children and 
Young People survey that one in ten 14-19 year 
olds described themselves as lesbian or gay (1.7%), 
bisexual (6.3%) or other (2.2%).  Girls were more 
likely to identify with a non-heterosexual identity 
(13.2%) than boys (7.1%).

In the group surveyed 34.9% of those young 
people who identified as lesbian, gay, bisexual or 
with another sexual identity had a diagnosable 
mental health disorder compared to 13.2% 
of those young people who identified as 
heterosexual.  Categorically then, one of the range 
of factors which increase the likelihood of having a 
mental disorder is sexual identity, especially if you 
are a girl.   Stonewall report that more than four in 
five trans young people have self-harmed, as have 
three in five lesbian, gay and bi young people who 
aren’t trans.

And it’s not just about the impact on students.  
For teachers and other adults in school who are 
LGBT, there is an important freedom to be able 
to be your true self in a professional capacity.
Of course, as well as allowing teachers to be 
themselves, a school having a teacher who is ‘out’ 

can play an important role for young people as 
well as potentially providing someone to speak to 
for advice or reassurance.

Where next for LGBT teaching in UK schools?
Fundamentally, the Department for Education 
guidance at primary level is about identifying that 
families can take different forms, for example:

• Single parent families
• LGBT parents
• Families headed by a grandparent/s
• Adoptive parents
• Foster parents/carers
• Family structures where children are in a caring 

capacity to their parents

An important and necessary normalisation of 
different family structures needs to happen to 
ensure all family relationships have equal weighting 
and representation, which sits alongside the 
understanding that healthy relationships are loving 
and caring ones.

In the context of modern, pluralistic Britain, 
headteachers have to embody and highlight the 
importance of the relationship between schools 
and parents, delivering the requirements of the 
state whilst responding positively to community 
views.

How can schools be empowered to lead with 
moral purpose, work with parents, follow the 
law and appropriately support pupils’ emotional 
and physical development while representing and 
reflecting the realities of family life and society at 
its richest?

Quite simply, they need more support from 
central and national leaders. Politicians need 
to show leadership and courage and not leave 
schools exposed to balancing a complicated set of 
interests on their own.
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It is truly hard to believe that we have reached 
the end of another academic year and what a 
year it has been; to say that we are proud of our 
staff and students is a complete understatement. 
It continues to be my privilege to work with such 
dedicated and enthusiastic practitioners, and to 
see the positive impact this has on our learners. 
The summer term, has been incredibly busy with 
so many success stories to report on.
 

Congratulations to the class of 2018/19 who 
‘graduated’ on the 1st July, we wish you all the 
very best in your future careers and look forward 
to hearing of your successes and progression; 
I would like to extend a personal thank you to 
Teresa Wilson, Director of ITT for her hard 
work and commitment to her trainees. We are 
excited to report that we are expecting in excess 
of 22 secondary trainees 2019/20 and between 
6 primary colleagues this would see the RSAA 
TSA exceed expectations and break recruitment 
records for a teaching school of our size an 
amazing achievement.  The new cohort receive 
their induction on the 15th July at Holyhead School 
we wish them every success in their training year.
 

Our NQTs completed their final ‘Bite-size’ CPD 
in April at the superb Assay Studios, a venue 
which continues to receive praise for its location, 
catering and charm, and we are so proud of their 
achievements. Congratulations on completing their 
induction year we look forward to welcoming you 
to the RQT programme in September.
 

Our RQT programme nears completion with the 
participants having presenting interim findings to 
our design consultant, Greg, on the 26th June the 
topics range from high achieving pupils to whole 
school data analysis in light of changes to the Ofsted 
framework, from student engagement and use of 
praise in YR9 to building positive relationships with 
disengaged pupils. the commitment that colleagues 
have shown to this CPD has been excellent and 
again Greg and I cannot wait until September to 
listen to their final presentations.

Our TSST programmes have now all completed 
for 2018-19 and I would like to thank our 
dedicated SLEs Tom, John, Jenny & Nicky for 
their organisation, facilitation and all-round good 
humour; they have received fantastic feedback 
from participants. These courses will return ion 
October 2019.
 

The Leadership cohort of 22 Middle and Senior 
Leaders were out in action in May and June 
exploring themes around inspiring teams; creating 
a culture of trust and analysing documents, we 
will be meeting with them all again in September 
and look forward to the presentation of your 
Leadership Presentations.  Thank you to Mark 
Healy and to Nic Beech for their support and 
facilitation of this course 2018/19.

CATCHING UP WITH RSA ACADEMIES 
TEACHING SCHOOL ALLIANCE

WRITTEN BY MATTHEW PURSLOW
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Congratulations to all of our new system leaders 
2018/19; we appointed 5 new SLEs this year, the 
value that these colleagues add to the school 
to school process and school improvement is 
invaluable; we wish them every success in their 
deployments.  We now have system leadership in 
all of our RSA Academies.
 

Our succession planning continues to allow for 
progression from ITT through to Leadership within 
the alliance; we have a clear plan for recruitment 
and retention in these challenging times and seek to 
provide the very best in development and support.  

Our partnerships continue to develop and grow; 
we now have 8 RSA Academies, 26 Strategic 
partners and 21 associated alliance members 
equalling 55 schools, Trusts, HEIs, PRUs & academies 
all working alongside the RSA Academies  TSA. 
Not forgetting the overwhelmingly positive review 
of our TSA in January and our close bonds with 
Abbeywood Teaching School, our 400 before 4 
challenge @RSAATEACH on Instagram & Twitter, it 
truly has been an ‘outstanding’ year, I wish all of our 
academies and partners a restful holiday and look 
forward to seeing you in September for even more 
exciting times with the RSAA Academies’ Teaching 
School, Alliance and Abbeywood Teaching School.

Thank you!
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A new RSA report finds 
that young people are 
giving more back to 
society than adults might 

expect. However, we need to create more youth 
social action opportunities that benefit young 
people as well as the communities they help. 
This is especially true for those from the most 
disadvantaged backgrounds.

Last year, the RSA and the Centre for Real World 
Learning at the University of Winchester set out 
to explore the relationship between creative 
self-efficacy and social action, asking: ‘do creative 
adolescents hold the key to developing flourishing 
communities’?  Our research, supported by the 
Templeton Religion Trust, shows that adolescents’ 
desire to help others is significantly higher than 
adults give them credit for, but that they might 
not always get opportunities to participate in the 
types of social action that are of maximum benefit 
to them and their communities. 

What do we mean by creativity? 
It’s important to start by saying that the RSA 
comes at ‘creativity’ from a particular direction. 
As RSA director of education, Julian Astle, says in 
the foreword to this report: we are interested in 
‘the idea that all of us, if given the opportunity, 
are capable of living creative lives in which we are 

able to shape our own futures’.  This is reflected in 
our mission to ensure that everyone has the skills, 
resources, opportunities and confidence to turn 
their ideas into reality.  

Young people’s desire to give back 
Young people certainly have a strong desire to 
give back.  Polling commissioned for the project 
finds that 68% of young people have participated 
in volunteering or other forms of social action, 
and an even greater number (84%) want to help 
others.  A barrier for many seems to be their 
confidence that they can have a social impact, with 
only 52% believing that they can make a positive 
difference in their communities.  

The confidence gap 
We argue that one reason for this lack of 
confidence may be the way young people are 
viewed by adults.  A representative sample of UK 
adults surveyed earlier this year most commonly 
selected ‘selfish’, ‘lazy’ and ‘anti-social’ as terms 
to describe young people today, with less than 
4 percent choosing ‘selfless’.  If young people 
internalise pernicious stereotypes such as these, 
it could lead them to conform to such beliefs (a 
phenomenon called ‘stereotype threat’). 

DO ADULTS’ PREJUDICES PREVENT 
YOUNG PEOPLE FROM SHAPING 

SOCIAL ACTION?
WRITTEN BY LAURA PARTRIDGE
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Interestingly though, young people who 
considered themselves creative seemed to have 
greater levels of immunity to such a threat.  They 
were around twice as likely as their peers to 
believe that they can make a difference.  

Relationship between creativity and social action 
We found this mutually reinforcing relationship 
between social action and creativity is particularly 
strong for social action where young people have 
the opportunity to: 

• Identify the problem they want to address 

• Come up with their own solutions 

• Lead the response to the problem 

• Reflect on the impact they achieved 

When these conditions are in place, we find that 
the activities benefit both the community and the 
young people themselves as they further develop 
the attitudes and skills needed to make a positive 
difference in the world.  Our research finds that 
the opportunity to engage in the sort of social 
action that delivers this ‘double benefit’ are 
particularly important for young people from the 
most disadvantaged backgrounds, who may not 
get the same chances for personal development 
in other parts of their lives. 

Lack of “double benefit” opportunities 
There are far from enough of these types of 
opportunities around.  Currently, 
less than a quarter of young people 
who participate in social action have 
the chance to select the problem 
they want to solve.  

In light of these findings, and the Local 
Government Association’s recent 
statement on the low take-up of the 
National Citizen Service 

(with as few as 4% of eligible young people 
participating in some areas), the RSA is interested 
in how to make sure the types of social action 
opportunities that most engage young people 
and support their development are made more 
widely available. 

To that end, the RSA and the University of 
Winchester’s Centre for Real World Learning will 
be running a series of workshops throughout the 
Autumn with young people and representatives 
from schools, government and the third sector.  

Join us 
We believe strongly that all young people should 
have high levels of agency within the social action 
they do. If you would like to be part of our work 
to explore how to make this a reality, please get 
in touch with:
Sam Grinsted on sam.grinsted@rsa.org.uk  
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Either by post at:
Central RSA Academies Trust
B.06 Assay Studios
141-143 Newhall Street
Birmingham
B3 1SF

Or by email at:
jdominese@centralrsaacademies.co.uk
 
If you would like to have an informal 
conversation about the role then please 
contact Jane Dominese on telephone 
number: 0121 270 3117.

We are currently 
recruiting governors!

We would be delighted to hear from members of 
our community who are keen to make a difference 
to our pupils and staff.

Central RSA
Academies Trust

If you are interested in this role 
please register your interest to:

 
Jane Dominese

Head of Corporate Services
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Need a space for a team 
meeting? Away from the 
hustle & bustle. Get in touch 

with the Central Team!

info@centralrsaacademies.co.uk
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THE RSA: who? what? 
when? where? why? 

A mini ser ies written 
by Guy Shears

ENCOURAGING 
POWERFUL THINKING 

INTO PRACTICAL  ACTION

From the founding of the Royal Society of Arts in 
1754, the society offered prizes for people providing 
innovative solutions to practical problems.  

The RSA offered prizes through a Premium Award 
Scheme that continued for 100 years, where 
medals and, in some cases, money were awarded 
to individuals who achieved success in published 
challenges within the following categories:

• Agriculture
• Polite Arts
• Manufacture
• Colonies and Trade
• Chemistry and Mechanics

There were many prizes given included agricultural 
improvements in the cultivation of crops and 
reforestation, devising new forms of machinery to 
encourage better farming methods.

Arts prizes were awarded for artistic talent, just 
one example is the famous artist, Edwin Landseer, 
who at the age of ten won the silver medal for his 
drawing of a dog.

Educational innovation:
The Royal Society have also been at the forefront 
of innovation in the world of education; the RSA’s 
work in education has a long history, of which 
our academies are a more recent part.   Back in 
1856 the RSA was the first organisation to launch 
National Examinations, and in 1872 played a 
significant part in the establishment of education 
for girls.

Sustainability:
Our schools are exploring the possibility of the 
addition of an RSA Commitment in the area of 
sustainability, ensuring our schools are eco friendly 
and that the education of the next generation is 
strongly focused in ensuring sustainable societies.

If this decision is made, it will certainly sit well 
with the history of the RSA.  The RSA Fellows are 
innovative contributors to human knowledge.  It 
was in the 1980’s RSA Journal that, according to the 
Oxford English Dictionary, the term ‘sustainability’ 
was first used in an environmental sense of the 
word.
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Successful submissions led to significant improvement in these areas. Some examples of medal winners 
included some famous inventions that helped society.  These included:

A competition was launched in 1803 in a bid to prevent 
young boys being used as ‘human brushes’ to sweep 

chimneys by encouraging the invention of a mechanical 
type brush.  The prize was claimed by George Smart for 

what, in effect, was a brush head on a long segmented 
cane, made rigid by an adjustable cord that passed 

through the canes, and this led to the rapid 
ending of the dangerous work of so-

called ‘chimney sweep apprentices’.

The invention of the lifeboat, following 
a tragic sea wreck in 1789, the Society 

ran a competition to design a boat 
that could manage rough and stormy 
seas, which led to the patenting of the 
first unsinkable boat in 1785, based on 

submissions to the competition.

A key aim of our schools is to ensure we create fertile environments for young people to develop 
powerful thinking and turn their ideas into practical action. 

Clearly with have the Royal Society of Arts as our sponsor, with its long tradition of inspiring creativity, 
invention and innovation, we couldn’t have a better partner to achieve this. 
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WITHIN AND WITHOUT: BODY IMAGE AND THE SELF
22nd July - 1st September 2019

Birmingham Museum and Art Gallery Exhibition
This event is free

WHETHER STRAIGHT, 
GAY, BI, TRANS... BODY 
IMAGE AND IDENTITY 
CAN BE A STRUGGLE 
FOR US ALL
RUBY ROSE
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